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BBEAEHWE

MpakTUKYyM pPeKOMeHAyeTCs B KauyecTBe [AOMONHUTENbLHOrO mMaTepuana K
OCHOBHbIM y4YeOGHMKaM, a TaKXe MOXET WCMOoNb30BaThCA AN AONONHUTENbHON
TPEHWPOBKM MaTepuana OCHOBHOIO y4e6HOro Kypca Kak B ayguTopuu, Tak U BO
BpPEMSA CaMOCTOATE/IbHON paboThbl CTYAEHTOB fOMa.

MpodeccnoHanbHOe UYTeHWE OPUTMHANBLHOIO TeKCTa CBOAMUTCH K U3N0XKe-
HUIO OCHOBHbIX MbICNell Ha MHOCTPAHHOM S3blKe UMK nepeBoAy. M03TOMY K Ka-
XAOMY TEKCTY npunaraetcs psf ynpaxHeHWid ans cuctematvsaunm n 3akpen-
NEHNA NEeKCMYecKOoro M rpaMmMaTUyeckoro matepuana. Bce ynpaxHeHus Tpeby-
0T OT CTyAeHTa rny6boKoro, getafbHOro NOHMMaHUA TekcTa. [pyrme ynpaxHe-
HUS HanpaBfieHbl Ha Pa3BUTME HABLIKOB UTEHUS, TaKUX KaK M3BNeYyeHne NHPOp-
Mmauumn, ee 0606ULeHMe U aHanM3. B HacTosilLeM NpPaKTUKyMe COAEepXaTcs Bbl-
paXKeHus, peKOMeHAYyeMble ANA 0hopMaeHUs pedepaTa 1 aHHOTaLUKN; KOMMIEKC
YCNOBHO-PeUYEBbIX U PeyeBbIX YMNpaXHeHWH, 06paslbl KOMMYHUKATUBHbIX CW-
Tyauuilt Luanornyeckoir 1 MOHOMOTUYECKOW peyn.

Llenblo npakTUKyMa SBNSETCA pasBUTUE HABbIKOB aHHOTUPOBAHUA U pede-
PUPOBaHUS Hay4YHbIX TEKCTOB, YMeHUe paboTaTb C NUTepaTypoii no cneyunanb-
HOCTW, 4NTaTb, OCMbICINBATb N UHTEPNPETUPOBATb ayTEHTUUHbIE TEKCTHI .

Bce TeKCTbl ABNAOTCA OPUTUHANbHBIMMN.



SECTION |
TEXT 1

PHONETIC EXERCISES

I. Practise the pronunciation of the following words and word-
combinations: experience [ik'spiorions], educational outlook ['autluk], orphans
['o:f(o)nz], financial failure [‘feiljo], influential [,influ'enf(o)l], concern
[ksn's3:n], circumstances [soiksmstonsiz], individuality [.indi.vidju’aslati], in-
creasingly complex [ rn'kri:su]li], pedagogue fpedagog], pedagogical
[,ped3'god3ik(s)l], society [ss'saioti], character ['kaerokts], erudition
[,er(j)udif(o)n]

Il.Read the proper names:
Zurich [zjuorik], Pestalozzi [pesta'lotsi], Rousseau ['ru:sou], Leonard
[lensd], Gertrude ['ga:tru:d], Switzerland ['switssland]

HEINRICH PESTALOZZI (1746-1827)

Bom in Zurich, Pestalozzi was brought up by his mother after his, father
died when the boy was five years old. This experience started his view, central
to educational outlook, of the importance in early education of mother and
home. Strongly influenced by the writings of Rousseau, Pestalozzi abandoned
ideas of entering the ministry and later the law and became a farmer though not
a successful one.

An. industrial school for 20 orphans, which he set up and in which work
and learning were to be combind, was a financial failure. He turned to writing.
The work, that made the most powerful impact, was a novel of village life "Leo-
nard and Gertrude which he described a form of home instruction where learn-
ing was based on immediate observation by children. For example they began
arithmetic by counting the panes in the window. His work attracted great atten-
tion, and made it influential in the development of educational ideas..



In 1798 Pestalozzi was briefly in charge of a school of orphans in Stanz, in
Switzerland, and afterwards, his ideas sharpened by experience, he was ap-
pointed head of a teachers training college at Burgdorf. In 1805 he set up the In-
stitute of Yverdon, a magnet for teachers and pupils from many European coun-
tries. Pestalozzi's most important book "How Gertrude Teachers Her Children”
(1801) was based on his experience at Burgdorf.

Essentially, Pestalozzi believed with Rousseau that the primary concern of
education is with the individual approach, and that a true method of education
must be based on a firm, understanding of the way in which children develop.
Like Rousseau he believed that the life and operation of school should resemble
those of a family, but unlike Rousseau he did not feel that the success of the
home or the school called for exceptional parents or teachers or for ideal cir-
cumstance. And though he shared Rousseau's concern for individuality, he rec-
ognized that a child depends a great deal on his social role for the full develop-
ment of his powers.

Pestalozzi's approach to method initiated the first modem view of learning
now widely followed: that it must being in experience and lead to ideas and that
it must be always within a child's grasp. There must be progress from the near to
the distant, from the simple to the increasingly complex.

EXERCISES

. Read and translate the text.

Il. Give Russian equivalents to:

his educational outlook, to abandon ideas, to set up a school, to combine
learning and work, a financial failure, immediate observation, to attract atten-
tion, head of a teachers training college, the primary concern, on experience, a
true method of education, a firm understanding, the school called for exceptional
parents or teachers, ideal circumstances, a great deal, within a child's grasp,
from the near to the distant, from the simple to the increasingly complex



Ill. Translate into Russian:

A great deal of literature is published in Russia on various aspects of edu-
cation, its history and teaching methods. .2. "Maxim Gorky's influence was a
great factor in my cultural and political development,” wrote A. S. Makarenko.
3. The primary concern of education is to bring up good human beings. 4. In
1920 Makarenko was appointed head of a rehabilitation institution for young de-
linquents near Poltava. 5. The first rehabilitation schools were set up in our
country shotly after the October Revolution when homeless children found
themselves in the streets. 6. One of Makarenko's educational principles was
combination of induction and productive labour. 7. | know it from my personal
experience.

IV. Give English equivalents to:

npuBAeYb BHUMaHWe; BAUATb; WHAMBUAYaNbHbI NOAXOA; HEnocpeacT-
BEHHOe HabnjeHue; covetaTb 06yuveHWe C TpyAoM; Tpeb6oBaTb; pas3BUTUE;
ONbIT; €O3[aTb LIKOMY; Ha3Ha4yWTb; OKa3aTb OFPOMHOe BO3JelCTBME; MHOrO;
nepBOCTEMEHHOE fe/10; MUPOBO33pPEHMNE; OCTaBUTb MbIC/b 0 4eM-1160; 3aBefo-
BaTb LIKONOW

V. Arrange thefollowing words inpairs o fsynonyms:

a) complex, an instruction, a great deal, to abandon, to set up, a college, to
attract attention, briefly, important, to resemble

b) to give up, difficult, an institute, to draw attention, much, to organize, to
copy, shortly, a tuition, significant

VI. Arrange thefollowing words in pairs ofantonyms:

a) strongly, many, true, to begin, after, near, a failure

b) false, before, a success, weakly, to finish, few, far

VII. Answer thefollowing questions (work in pairs):

1. Where was Pestalozzi bom? 2. How old was he when hisfather died?
3. Did Pestalozzi's mother or grandmother bring him up? 4. Pestalozzibelieved
that mother and home were very important in early education, didnt he? 5. What
did Pestalozzi become after abandoning ideas to enter the ministry and the law?
6. What school did he set up? Was it a financial failure? 7. When did Pestalozzi
turn to writing? 8. What book by Pestalozzi made the most powerful impact?
9. What did he describe in it? 10. When did Pestalozzi set up the Institute of



Yverdon? 11. Did it become a magnet for teachers and pupils from many Euro-
pean countries? 12. What was Pestalozzi's idea of school operation? 13. Whose
concern for individuality did he share? 14. What was the leading principle of
Pestalozzi's educational method?

VIII. Ask questionsfor these answers (work in pairs):

1. Pestalozzi was influenced by the writings of Rousseau. 2. He set up an
industrial school for 20 orphans. 3. Yes, he did. He turned to writing. 4. Pesta-
lozzi described his teaching experience. 5. Pestalozzi's most important book was
"How Gertrude Teaches her Children”. 6. No, he didn't. Unlike Rousseau he be-
lieved that success of the school did not call for exceptional teachers. 7. Accord-
ing to Pestalozzi a child's development depends a great deal on his social role.

IX. Fill in the blanks with prepositions ifnecessary. Retell the text:

Jean Jacque Rousseau was bom ... Geneva. His mother died ... his birth,
and the first ten years... his life were spent... the charge.... his father. Most im-
portant ... his future was the reading ... different books, including ... them tales ...
Ancient Greece and Rome, which influenced his intellectual development a
great deal ten he was sent ... two years ... a tutor who taught him Latin and
some other subjects. The turning point... his life came ... the age ... twenty-five
when he set himself... the study ... literature, and science. It was... that time that
he approached ... the works ... French and English writers ... the 16th and 17th
centuries. Then Rousseau turned ... writing and made a name ... himself as a
man ... letters.

"The Emile" is Rousseau's chief work ... education ... which he described
his principles ... age-grouping and natural development. It was one ... the most
considerable contributions ... the educational thought... the 18th century. It was
at once translated ... several languages and attracted great attention ... people in-
terested ... the problems ... childhood and youth.

X. Combine the words into sentences. Translate them into Russian:
last, attracted, his, much, book, attention.

son, a, education, good, very, received, her.

1
2
3. influenced, Rousseau, outlook, Pestalozzi's, educational.
4. his, bring up, why, him, did, grandmother?

5

experiment, the, much, for, success, this, of, work, called.



approaches, modem, to, problem, different, this, scientists, have.
she, did, own, her, when, abandon, native?
is, method, observation, important, an, scientific.

XI. Complete the sentencesfrom the text:

1 Pestalozzi was brought up ... . 2. Strongly influenced ... . 3. The work,
that made the most powerful impact.... 4. Pestalozzi was briefly in charge ... . 5.
Like Rousseau he thought... . 6. Though he shared Rousseau's concern for indi-
viduality ... . 7. Pestalozzi's approach to method ....

XIl. Translate into English (orally):

Mectanouyun poguncsa B Lilopuxe B 1746 r. Korga manbymky 6b110 NATb
NIeT, ero oTel, ymMep, U €ro BOCNMTaHWEM MONHOCTbIO 3aHANacb mMatb. [1o3fHee B
CBOMX KHUrax MecTanouun nogyepknBan OrpoMHYH ponb MaTepu 1 gomallHed
06CTaHOBKM B BOCMUTaHMM pebeHKa. bonbloe BAnsHMe Ha MecTanoyun okasa-
nn B3rnagbl Pycco. Kak M M3BeCTHbIA (PpaHLy3CKUA NPOCBETUTENb, OH cumuTan
BaXHbIM WHAWBUAYANbHbLIA NOAXOA B 06YYeHUU M MOHUMaHMe 3aKOHOB pasBu-
Tns pebeHka. Monaras, 4TO WKOMbHasas 06CTaHOBKA A0/MKHA MOXOAUTbL Ha fo-
MaLlHIOW, OH, 0AHAKO0, He 6bin cornaceH ¢ Pycco B TOM, 4TO ycnex AOMALUHEro
UAW LWKOMbHOTO BOCAUTAHMA 3aBUCUT OT MAeaNnbHbIX YCNOBUIA, poguTene unm
yuntenein. CornacHo lMectanouuu, obyyvyeHne pebeHKa AO/MKHO HaymMHaTbCcs C
NPOCTbIX W NOHATHLIX €My BeLLeld U MATW K NOCTENEHHO YCAOXHAKLWMNMCSA No-
HATUAM.

XIl.  Make up situations, using the following words and word-
combinations:

a) an instruction, to set up, teachers training college, to combine work and
learning, to study, to pay a great attention, to believe, experience.

b) a great deal, to influence, to bring up, to develop, to think, an outiook, in
charge of, a concern, primary.

XIV.  Explain the meaning of:

an educational outlook, he abandoned ideas of, a financial failure, he turned
to writing, the Institute became a magnet for teachers and pupils of many coun-
tries, the primary concern of education, an individual approach, within a child's
grasp, to set up a school



XV. Translate into English (in writing):

1. Pa6oTa B WKoNe TpebyeT OT yunTens N6BU 1N yBaXKeHNA K feTam, Tep-
MEeHWUA W WKNPOKOTo Kpyrosopa. 2. VMi3BecTHbI negaror ApesHero Puma KBUH-
TWNWaH monaran, YTo B BOCNMUTaAHUMN BaXKEH WHAWBUAYabHbLIA NOAXOA K YUYEHU-
Ky. 3. Mol Apyr MHOrO 3aHMWMasncs B NPOLIIOM rogy ¥ NOCTYNWA B YHUBEPCU-
TeT. 4. [locne OKOHYaHUA yHUBEPCUTETA OH OblN HA3HAYeH AUPEKTOPOM LUKOSbI
Ha JanbHem BocToke. 5. JlyHayapckuil BHec 60/bLION BKNaj B pa3BuTUE COBET-
CcKoro o6pasoBaHus. 6. OTey MOero gpyra 3aBefoBas LWKONOW B TeyeHue 20
NeT, N YYEeHUKUN No6umnn n ysaxanu ero. 7. CouetaHne obyyeHuns ¢ TpyAOM 5B-
NAeTcs OAHWUM M3 BaXHENLWMX NPUHLMNOB nejarornkun. 8. Ee nepsas yunTenb-
HuLa oKa3ana 60MbllOe BNUAHWNE HA (DOPMUPOBAHME €€ MUPOBO33PEHUS.

TEXT 2

Read the text. Concentrate on:

1 Ushinsky's contribution to Russian education. 2. Ushinsky's educatiol
views. 3. Ushinsky's interest in foreign educational systems.

K. D. USHINSKY - THE GREAT RUSSIAN EDUCATOR

K. D. Ushinsky was in the fullest sense of the word, the founder of the
Russian primary school and pedagogical training for teachers. His contribution
to Russian education was great. Ushinsky's pedagogical ideas outstripped his
time in many ways and were implemented only in socialist society. His works
are not only of a historical value today but greatly assist the Bourse of the genu-
inely people's education that was the lifetime dream of the outstanding peda-
gogue, patriot and citizen.

Ushinsky was bom in 1824 in Chernigov gubernia in the family of a well-
to-do landowner. He learned very early to. study independently and, after mak-
ing a fine record in the gymnasium, Ushinsky enrolled in Moscow University at
the age of 16. He graduated from the University with high honors when he was
20 years old. Two years later, despite his youth, Ushinsky was appointed profes-
sor of Jurisprudence at the Demidov Lycee in Yaroslavl. His lectures were an
immediate success for they were based upon his already considerable erudition.

It was then that Ushinsky started critisizing the present educational system in

10



Russia and was forbidden by the Ministry of Education to teach even, in elemen-
tary school.In 1855 many teachers who had lost work before could find jobs
again. In 1859 Ushinsky. was appointed inspector at Smolny Institute in St. Pe-
tersburg. In- 1860 Ushinsky became editor of the Journal of the Ministry of
Education and in two years completely changed its character. Under his editor-
ship its focus was centered upon real problems of teaching, theories of pedagogy
and psychology, accounts of educational activities and criticism of current peda-
gogical literature. Smolny Institute became a laboratory to which were directed
the eyes of everyone interested in education. Ushinsky's name became popularly
known throughout Russia and at the end of his three years of work there he was
already well-known as one of the foremost teachers and guides of educational
movement in Russia and as a teacher of teachers.Ushinsky was not only con-
cerned with Russian affairs but was a devout patriot. One of the basic principles
of his pedagogical system is the inculcation of a feeling of patriotism in the
young. In his early articles he expressed this view and never changed his basic
concept that "education must be based on patriotism™. Ushinsky thought that this
could be done best with the help of native language, taught at school. One of his
most famous works "Rodnoe Slovo" (Native Word) was a series of readers for
Russian children designed to give them greater love and respect for their na-
tional literature.Ushinsky believed that education should devote itself primarily
to the formation of character. Here a special attention should be paid to the de-
velopment in the pupil of the habit of work. According to Ushinsky, "life with-
out serious work can neither be worthy nor happy".Ushinsky underlined the per-
sonal influence of the teacher as an educational force. He put forward the idea of
setting up teachers seminars to train teachers for their important and responsible
work.Ushinsky was interested in foreign educational systems. He made trips to
Germany, Switzerland, France, Italy and Belgium to observe school organiza-
tion there. His first impressions after visiting Swiss institutions were published
in the Journal of the Ministry of Public Education in 1862-63 in seven letters as
"Pedagogical Travels in Switzerland". These letters are not only valuable mate-
rial for Comparative Education but are literary masterpieces of the Russian lan-
guage. Ushinsky analyzed merits and defects of foreign educational systems al-
ways comparing them with actual conditions in Russia.After coming back to
Russia from abroad in 1867 Ushinsky devoted his energies to St. Petersburg
Pedagogical Society. He traveled, lectured, held conferences and interviews and
continued his research and writing. Such a program was too much for his al-
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ready weakened health. Ushinsky's death in 1870 was mourned not only by

teachers, but by all progressive people in Russia, not only in the capital but in
the most distant corners of the country.

EXERCISES
I. Translate the text.

Il. Give Russian equivalents to:
the founder of pedagogical training for teachers; the ideas outstripped his

time; to be appointed; editorship; accounts of educational activities; a teacher of
teachers; the habit of work.; the educational force.

Ill. Give English equivalents to:

HauyanbHas LWKoMa; BKNafA, UCTOpUYecKas LLeHHOCTb; 3aKaHYMBaTb YHUBEpP-
CUTET; HECMOTPA Ha; Nejarormyeckas cucrema; GopMmnpoBaHne xapakTepa; Bbl-
LBUTaTb MAEH0; NepBble BNevyaTneHus.

IV. Arrange thefollowing words inpairs ofsynonyms:

a) outstanding; to graduate ; despite; influence; to put forward; to come
back; a research; basic

b) in spite of; to finish; main; to return; an investigation; well-known; af-
fect; to bring forward

V. Arrange thefollowing words inpairs ofantonyms:
a) merits; well-known; young; popular; happy; the end; responsible
b) unknown; old; demerits; unpopular; the beginning; unhappy; irresponsible

VI. Make up 10 questions.

VII. Combine the words into sentences. Translate them into Russian:

1. 16 the Ushinsky in Moscow enrolled of University at age.

2. it in was that educational Ushinsky started critisizing then the present
system Russia

3. in- became the 1860 Ushinsky Education editor of the Journal of Minis-
try of

12



4. education must be based on patriotism
5. be life without nor serious can neither worthy work happy
6. Ushinsky interested was in educational foreign systems

VIII.  Complete the sentencesfrom the text:

1. K. D. Ushinsky was in............

2. Ushinsky was bom in 1824 in Chernigov gubernia..........

. Two years later, despite his youth, Ushinsky..........

. Under his editorship its focus was centered upon..............

. Ushinsky was not only concerned with Russian affairs but..........
. He put forward the idea of setting up teachers seminars.........

~N o o b~ W

. Ushinsky was interested in............

TEXT 3

PHONETIC EXERCISES

I Practise the pronunciation of the following words and word-

combinations:  vital  f'vait(3)I], exclusively [iks'kluisivli], particularly
[po'tikjsbli], nurtured [n3:tfo], ethos [*i:00s], peripatetic [.perips'tetik], be char-
acterised t'kaerskt(3)raiz], issue ['iju:], [Tsju:], appropriate [s'prauprist].

THE ROLE OF THE SOCIAL PEDAGOGUE
by Professor Ewan Anderson, 2008
Copyright © 2000-2007 Children Webmag

The nurturing of children and young people, although predominantly fam-
ily-based, can take place in a variety of settings and can involve parenting, do-
miciliary care, fostering, adoption and many forms of residential education and
care. In tracing links between these, one factor crucial in each is the environ-
ment: social, physical and external. Other common threads include the legal
frameworks under which all these settings operate and the personal and social
development of the young people.

Whether in parenting or care in a residential school, the health, social care
and education of the young people is vital. These are all combined in the living
and learning environment in which adults and young people share life-space.
Thus, within each type of care, common skills are required by the carers.
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The profession of social pedagogue or “life-space” worker has long been
recognized and supported in much of continental Europe. It was the key concept
in the establishment of FICE (International Federation for Educative Communi-
ties). In the European model, the role of the pedagogue has increased as the par-
ticular knowledge and skills developed in training and practice have been recog-
nized to be more widely applicable, rather than limited exclusively to residential
care. Although residential care may be considered the natural setting for life-
space work, pedagogues are appropriately involved in support services for fam-
ily day-care, foster care and adoption.

Initial ideas on the social pedagogue are lost in the mists of time but a con-
tinuing focus on the subject dates from the end of World War Il and particularly
the efforts of FICE. Given the state of post-War Europe and particularly Eastern
Europe, there was a need to provide homes of various types for the many or-
phans and damaged children. Davies Jones (FICE 1981) distinguished the fol-
lowing five issues as those which might benefit from life-space work:

¢ relationship problems;

¢ behavioural problems;

e severe disability;

« crisis intervention;

* normal groups.

It is interesting that, a quarter of a century ago, mainstream boarding was
linked in with other forms of residential education and care. Children were all
those who could not be adequately nurtured in their own or substitute families.

The social pedagogue shares life and interaction with the young people
and, in so doing, may cover any or all ofthe following:

e provision of primary care;

e “living” group work;

« utilising activities; and

e planned therapy.

An important consideration quoted is the clinical exploitation of daily life
events.

14



Davies Jones goes on to consider various extensions for the social peda-
gogue. In working with families, the worker becomes part of the family and in-
deed contributes to the ethos. Other settings equally important are family cen-
tres, domiciliary care, peripatetic family care and independence units. The skills
of the social pedagogue are also applicable in nurseries, pre-school and day care
establishments. Living with people and facilitating learning is clearly also of
concern in the community in youth clubs, camps and leisure centres. The sum-
mary by Davies Jones indicates the potential scope for life-space work.

The role ofthe social pedagogue is clearly exemplified in the work of Brian
Cairns (Fostering Attachments London: BAAF 2004). The environment in
which he and his family of three children live is variously categorised as foster
home, adoptive home, residential home or all of these or none of these. Offi-
cially, a voluntary children’s home is also a family home in which a further
twelve children have been nurtured. The required skills identified by Cairns re-
volve around: environment, health, education, identity, social relationships, so-
cial presentation, emotional and behavioural development and self-care skills.
These are essentially the life-space skills required for the various settings identi-
fied at the beginning of this paper.

Training

It is interesting to note that for the Managers in Residential Child Care
Award (NVQ4) one section of knowledge needed for several of the Standards is
headed “social pedagogue”. The role of personal advisers, advocated by the
DIES, clearly has some overlap with the social pedagogue but is in many ways a
pale shadow. Two other developments in Local Authorities: “super nannies” and
“intensive fostering”, also relate clearly to arguments about the need for life-
space work and the profession of the social pedagogue in the UK.

EXERCISES
I. Translate the text.
Il. Give Russian equivalents to: domiciliary care, fostering, a residential

school, residential care, boarding schools, custodial care, severe disability, crisis
intervention, nurturing, provides competencies, approach, the solution of issues,
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behavioural treatment, spiritual values, exemplified, intensive fostering, or-
phans, to be adequately nurtured in, foster home.

I1l. Give English equivalents to: >XW3HeHHOe MPOCTPaHCTBO, MOAAEPXKU-
BaTb, WMPOKOE MPUMEHEHWE, NepBOHaYanbHas naes, cupoTa, TpeboBath.

IV. Give the synonyms: involve, the key concept, initial, treatment.

V. Give the antonyms: external, legal, living environment, increase.

VI. Explain the meaning of: foster home, adoptive home, residential home.

VII. Complete the sentencesfrom the text:

In the European model, the role of the pedagogue has increased as................

Initial ideas on the social pedagogue...........c.ceoce.e.

The skills of the social pedagogue are also applicable..........

The social pedagogue shares life and interaction with the young people
and, in so doing, may cover any or all of the following:.....ccccccceovnvnnen

The required skills identified by Cairns revolve.................

VIIIl. Combine the words into sentences. Translate them into Russian:

1 These all combined in living environment and learning the in which
adults and young people share are life-space.

2. The profession of pedagogue or “life-space” has long been and sup-
ported worker in much of continental social Europe recognized.

3. Children all those who were could not be adequately their own or nur-
tured in substitute families.

4. The role of the social is clearly in the pedagogue work of Brian exempli-
fied Cairns

5. It interesting note that headed for the Managers is in Residential Child
Care Award (NVQ4) one section of to needed for several of the Standards
knowledge is “social pedagogue”.

IX. Ask questionsfor these answers (work in pairs):
1 The nurturing of children and young people, although predominantly fan

based, can take place in a variety of settings and can involve parenting, domiciliary
care, fostering, adoption and many forms of residential education and care.
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2. Each type of care, common skills are required by the carers.

3. In the European model, the role of the pedagogue has increased as the
particular knowledge and skills developed in training and practice have been
recognized to be more widely applicable, rather than limited exclusively to resi-
dential care.

4. A quarter of a century ago, mainstream boarding was linked in with
other forms of residential education and care.

5. The required skills identified by Cairns revolve around: environment,
health, education, identity, social relationships, social presentation, emotional
and behavioural development and self-care skills.

IX. Discuss with yourfellow-student the article. Work inpairs

TEXT 4

SOCIAL PEDAGOGY AND SOCIAL WORK

by Dr Keith J. White, 2008
Copyright © 2000-2007 Children Webmag

I. Practise the pronunciation of the following words and word-
combinations: practitioners [prék4ila)na], community [ks'mjumoti], rhetoric
['ret(3)rik], significant [sig'nifiksnt], usage [ju:si4j], [ju:zic}3], appropriate
[o'preupriat], adequate f'sdikwot]

Il. Read and translate the text.

Professional identity

This discussion raises a number of questions about how informal educators
and care workers label themselves as practitioners. Some reading this will be re-
sistant to the notion that they could be considered as social workers, others that
they might be described as educators. Others, perhaps used to the ways of dis-
cussing social work that are dominant in the UK, might be surprised at the ex-
tent to which education could be considered as part of the work. As Cannan et.
al. (1992: 139) comment, within Britain there has been a long and political battle
between two schools of activity - social work and community work.
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This distinction exists in other European countries, but there is not quite the
same separate philosophical or political rhetoric. Many people who work in
community and social action programmes in Britain, describe themselves as
community workers or perhaps just project workers. There would be less shy-
ness about using the term 'social worker' in may other European countries.

What is also of interest in the German tradition is the readiness of signifi-
cant numbers of social workers to describe themselves as pedagogues. Pedagogy
and casework appeal to different theoretical traditions - but both provide in-
sights to the other. Furthermore, and of significance in relation to the growing
usage of the notion of informal education (as, say against youth work) in the
UK, is the way in which the notion of social pedagogy similarly transcends par-
ticular organizational settings.

Social pedagogy defines the task and the process of all 'social activity' from
theoretical positions beyond any distinct institutional setting and instrumental
interest, and thereby safeguards the autonomy of the profession and appeals to
the reflective and communicative abilities of the worker as the key to compe-
tence. Social work, by contrast, tends to take the diversity of social services and
agency settings as the starting point for the search for appropriate theories, a
search which used to be guided by the desire to find a general, unifying theory
of social work but has since given way to the more pragmatic and often eclectic
use oftheory elements from neighbouring disciplines. (Lorenz 1994: 97)

In other words, the taking of the notion of 'pedagogy' (or education) into
the way in which you name yourself makes a direct appeal to a particular body
of theory and practice. The title social work (like youth work) connects with a
certain array of institutions and agencies.

In much of this debate and discussion around social pedagogy, however, it
is the notion of the 'social' that has not received adequate attention. Within re-
cent British discussion a rather narrow appreciation has been dominant. This has
largely been the result of the location of the debate within the largely individual-
istic and deficit frameworks of contemporary social work and social care. A
pedagogy for sociality has a rather different character - one that involves en-
gagement with associational life, civic society, and local social systems.
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EXERCISES

I. Give Russian equivalents to: dominant, distinction, shyness, significant
numbers of, appeal to, neighbouring disciplines.

Il. Give English equivalents to: cywecTBoBaTb, 3Ha4eHUe, CMOCOBHOCTH,
BHMMaHWe, rpaKjaHckoe 06LLecTBo.

I1l. Answer thefollowing questions (work inpairs):

1 How do many people who work in community and social action pro-
grammes in Britain, describe themselves?

2. Pedagogy and casework appeal to different theoretical traditions, don’t they?

3. What does the title social work connect with?

4. What is the notion ofthe 'social' that has not received adequate attention.

IV. Ask questionsfor these answers (work inpairs):

1 Social pedagogy defines the task and the process of all 'social activity'
from theoretical positions beyond any distinct institutional setting and instru-
mental interest,

2. A pedagogy for sociality has a rather different character - one that involves
engagement with associational life, civic society, and local social systems.

3. This discussion raises a number of questions about how informal educa-
tors and care workers label themselves as practitioners.

4. This distinction exists in other European countries, but there is not quite
the same separate philosophical or political rhetoric.

V. Fill in the blanks with prepositions if necessary.

Radisson Report

...the formation ...the European Union and the requirement for common
regulations, the idea of the social pedagogue ... the UK was again raised. The
Radisson Report (2001) examined the relationship between the social peda-
gogue, the profession recognised ... continental Europe, and the social worker
or social care worker found in the UK. Throughout the Report, the accent is ...
the close relationship of health, care and education and the importance of shared
life-space ... domestic time ... teaching and learning. The core of life-space
work is summarised as: to blend the practical tasks ...everyday living with the
longer-term goals ...meeting personal, social, emotional and other aspects ...
development.
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VI. Explain the meaning of: educators, project workers, 'social activity',
communicative abilities, neighbouring disciplines.

VII. Retell the text

TEXT 5

LEARNING FROM EUROPE
2008
Copyright © 2000-2007 Children Webmag

Are you interested in learning about social pedagogy? Or about the way the
Danes or Dutch do their child care? Or about the quality of services in Eastern
Europe? At the conference held by the NCB on 18 January 2008, there was a
mixture of speakers from other European countries and British academics who
had undertaken comparative analyses of services for children and young people
across Europe. The picture emerging was pretty dire for this country, with Brit-
ain failing on almost every score.

We clearly have a lot to learn, not that we should necessarily adopt ideas
which have been successful elsewhere, since concepts need to be adapted to suit
different cultures. The shortcomings of our services do at least need to be sub-
ject to close scrutiny, though, and seeing how others succeed does provide
pointers to the questions we should be asking, even if we do not apply the same
answers.

Several of the speakers at the NCB day conference were members of FICE
- the Federation Internationale des Communautes Educatives, which is probably
the biggest international professional association for people who work with chil-
dren and young people, with National Sections in about thirty countries.

To England’s shame, there is no FICE National Section in the country'.
(There are also only a couple of members of AIEJI, the other large international
professional association, in England.) About thirty to forty people are known to
be interested in setting up FICE-England again, and it is intended to establish a
Steering Group, with a view to getting going again in the near future.
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This will give a chance not only to learn from Europe, but also to make
contact in other parts of the world where FICE has National Sections, such as

USA, South Africa and Israel. Anyone interested in learning more about mem-
bership should email below.

EXERCISES

I. Translate the text into Russian.

Il. Give Russian equivalents to: dire, a couple of, to set up, to establish, to
give a chance, membership.

Il. Give English equivalents to: cpaBHWTeNbHbI aHann3, HefoOCTaTKU, UH-
TepecoBaTbca Y-N1, bnmkaliwee 6yayliee, Ka4ecTso.

IV. Agree or disagree with thefollowing statements:

1. At the conference held by the NCB on 18 February 2008, there was a
mixture of speakers from other European countries and British academics.

2. The shortcomings of our services do at least need to be subject to close
scrutiny, though, and seeing how others succeed does provide pointers to the
questions we should be asking, even if we do not apply the same answers.

3. Several of the speakers at the NCB day conference were members of FICE,
which is probably the smallest international professional association for people

4. There are also only a couple of members of AIEJI, the other large inter-
national professional association, in England.

5. This will give a chance to learn from Europe.

6. Ask 5 questions on the text.

7. Give a shot summary ofthe information.
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TEXT 6

THE SPECIAL NEEDS EDUCATION SYSTEM IN MAINSTREAM
JAPANESE SCHOOL
by Hiromi Kotani, 2008
Copyright © 2000-2007 Children Webmag

Identifying disability

In Japan there is a system to evaluate children’s growth and development at
the ages of 4 months, 8-9 months, one and a halfyears, and three before going to
school. Those health checks are conducted by community health care centres in
the city, town, or village. Paediatricians and/or community nurses will have in-
terviews mainly with mothers and a few fathers, and evaluate the children’s
health and behaviours. In Japan, it has been reported that fathers spend an aver-
age of seventeen minutes a day with their children.

It has proved to be a very effective system to discover children with major
disabilities such as cerebral palsy, mental retardation, visual or hearing disabili-
ties and congenital diseases. Families join the early intervention programmes to
support their children in their development and to receive advice on their up-
bringing.

Assessing needs

One day, a mother came with her 10-year-old son to my clinic on a nurse’s
recommendation. She told me that the son could not concentrate on lessons at
school. | managed to check his Intelligent Quotient and suggested to him that we
study together. His face turned pale, he jumped up and ran out of the room. |
could not understand what was going on in his mind at the time. | had an inter-
view with his mother and phoned his primary school to talk to his homeroom
teacher in order to obtain information on his academic performance in
school.Surprisingly | was not allowed to have any conversation with the teacher,
even though I had permission from his parents to do so. Six months later | had a
chance to discuss the boy with the homeroom teacher and the school nurse be-
cause the boy had started pulling out his hair and was becoming bald as a result
of stress. | had earlier diagnosed him as being dyslexic and he had lost his self
esteem because of the inappropriate and unsuitable teaching approach adopted
by the teacher.
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Since then there have been many similar cases from schools. Parents and
teachers want to know how to deal with those cases. Professional assessment re-
vealed that some cases of school phobia and/or psychophysical conditions are a
result of an inappropriate support structure in schools coupled with developmen-
tal disabilities.

In 2003, the Japanese Education Ministry reported that 6.3% of children
had behavioural and /or academic problems in mainstream classes in both pri-
mary and junior high schools. They might be sufferers of Attention Deficit and
Hyperactive Disorders (ADHD), High Functioning Pervasive Developmental
Disabilities (HFPDD) and Learning Disorders (LD). LD is known to affect read-
ing, writing, listening and speaking skills. It also affects mathematics and imagi-
nation skills.

Since 2007, schools in Japan have been mandated to have support struc-
tures in place to assist students with the above mentioned problems. Every
school should have a special needs education committee and special needs edu-
cation coordinator. Special needs schools in the community have a special

team consisting of specialists such as paediatricians, psychiatrists, psy-
chologists, occupational therapists, university lecturers and other associated pro-
fessionals. The team is.expected to visit mainstream schools when requested, to
assess designated students’ performance, and advise the school on how to handle
such students.

EXERCISES:

. Practise the pronunciation of the following words and word-
combinations: Japan [ctp'paen], paediatricians [phdiotnjfsjn], psychiatrists
[sai'kaistrist], psychologists [sai’kolsdjist], therapistsfBerspist).

Il. Give Russian equivalents to: average, disabilities, to discover, permis-
sion, to have a chance, to suffer,students' performance, to handle.

I1l. Give English equivalents to: pocT u pa3BuTue, B Bo3pacTe, NOBEAEHMUE,
BOCMUTaHWe, 414 TOr0 4TOGbI, OLLEHNBATD.

IV. Arrange thefollowing words in pairs ofsynonyms:
a) major, to tell, to check, to phone, to consist of, suitable.

b) to say to, to exam, main, appropriate, to call on, to be maid up of.
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V. Explain the meaning of: cerebral palsy, mental retardation, congenital
disease, visual disabilities, hearing disabilities, homeroom teacher.

VI. Ask questionsfor these answers (work in pairs):

1 In Japan there is a system to evaluate children’s growth and development
at the ages of 4 months, 8-9 months, one and a half years, and three before going
to school.

2. In Japan, it has been reported that fathers spend an average of seventeen
minutes a day with their children.

3.1had an interview with his mother and phoned his primary school to talk
to his homeroom teacher in order to obtain information on his academic per-
formance in school.

4. Professional assessment revealed that some cases of school phobia
and/or psychophysical conditions are a result of an inappropriate support struc-
ture in schools coupled with developmental disabilities.

5. In 2003, the Japanese Education Ministry reported that 6.3% of children
had behavioural and /or academic problems in mainstream classes in both pri-
mary and junior high schools.

6. Since 2007, schools in Japan have been mandated to have support struc-
tures in place to assist students with the above mentioned problems.

7. The team is expected to visit mainstream schools when requested, to as-
sess designated students’ performance, and advise the school on how to handle
such students.

VII. Give a shot summary of the information.

TEXT 7

THE INDIVIDUAL AND THE COMMUNITY
by Prospera Tedam, 2008
Copyright © 2000-2007 Children Webmag

“No man is an Island”, said John Donne. It is one of those statements
which looks obvious once it is said. Man is a social animal, brought up in fami-
lies, living in neighbourhoods and wider communities, working in teams of
varying sizes, forming partnerships, agreeing complex laws and regulations and
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codes of conduct about acceptable interactions, and even negotiating a world-
wide approach to managing human affairs through the United Nations and other
such organizations. No other animal has matched that. There are a few loners
and hermits, but nearly half of humankind already lives in cities of over a mil-
lion people. So John Donne was quite right. When we come to look at the com-
parative value placed on the individual and the family or community, though, we
find sharp differences between different cultures. Individuality In many western
countries an emphasis has been built up over many years to value individuals,
both for their personal contributions and in preserving their rights. In child care
this is reflected in both legislation and practice, with complex systems to plan
and monitor the care of each child, to preserve their rights, and to enable them to
make their views known and get their complaints heard. The aim is to help the
child to be fulfilled and to enable him or her to become a responsible adult citi-
zen. The outcome in social work and social care practice has been an increasing
bias against group care and an increasing emphasis on services for the individ-
ual, including one-person children’s homes. This philosophy of child care re-
flects western society’s wider views on the value of individual lives, the need to
give patients choice, universal suffrage, the use of the jury and a host of other
ways of making society function, summarised under the umbrella term of de-
mocracy. Its advocates see democracy as the best form of government to which
everyone should aspire, and at times they fail to recognize that other approaches
may also be valid. Israel Elsewhere in this issue we report on a visit to see chil-
dren’s services in Israel. The widespread use of children’s villages there would
be seen as anathema on some western countries. Their group living emphasises
the need for children to learn to live together, to function as team members and
to tolerate each other’s behaviour. They still value people as individuals and use
education as a way of helping each child achieve his or her maximum potential,
but playing in an orchestra is valued as well as learning to play solo. It could be
argued that the children’s village system reflects Israel’s current needs and ca-
pacity. Certainly running children’s villages is a lot cheaper than running one-
person children’s homes, and in any country the state of the economy is an im-
portant factor to bear in mind. But there are also other demands faced by the
wider community in Israel, such as the ever-present need to be prepared to de-
fend the country and the drive to develop the economy. These demands put pres-
sure on citizens to identify strongly with the state and to put the wider commu-
nity first. To survive and develop, Israel needs its citizens to give priority to
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their roles as citizens, rather than as individuals. In consequence, children in Is-
raeli children’s villages learn Hebrew, regardless oftheir country of origin. They
sing their group songs. They have tasks to fulfill in sharing the running of their
communities. Every country has to develop services for children that reflect
their economic situations, their cultures and their religions. The balance between
the group and the individual is different in Israel from many other western coun-
tries, but it would be presumptuous to criticise it. It could be argued that it is
western countries who have got the balance wrong, and that individual rights
have been overemphasized to the point that responsibility to wider society has
been overlooked and that a generation has been bred who look primarily to satis-
fying their own needs.

Relative or Absolute Standards? It could also be argued that each country
needs to devise its own philosophy of child care to match its own culture, econ-
omy, values and religions. Emphasising the importance of the wider community
was, for example, a key element in communist child care practices. In this edito-
rial Israel has been used as a graphic example, but similar arguments could be
used of any country in the world. Every country has to develop services for chil-
dren that reflect their economic situations, their cultures and their religions. If
the conclusion of this line of thinking were that standards are simply relative to
the situation, it would be logical to reason that there are no grounds for arguing
that some standards of child care are better than others, which is patently untrue.
Fortunately, almost every country in the world has signed up to the United Na-
tions Convention on the Rights of the Child, and they are checked against its
standards.

The difficult task for professionals in this field is to tease out the difference
between cultural factors and professional standards. In the end, we all remain
individuals, even in countries where uniformity is set as the norm, and we are all
citizens who need to play our roles and contribute by taking our share of the
community’s responsibilities, even in the most individualistic societies. It is a
question of balance.

EXERCISES

l. Give Russian equivalents to: social animal, to bring up, partnerships
hermits, outcome, to survive, in consequence, to look forward.
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Il. Give English equivalents to: nogxod, oTpaxaTb, OTBETCTBEHHOCTb, 3a-
KNoYeHne, BHOCUTbL BKNag, o6LiecTBo.

I1l. Complete the sentencesfrom the text:

1 There are a few loners and hermits.......ccocovevrenene.

2. When we come to look at the comparative value placed on the individual
and the family or COmMmMUNItY.....ccooeiiiiicic e

3. The aim is to help the child to be fulfilled...........cccooveervirenenn.

4. It could be argued that.......ccccevreeieirei e

5. To survive and develop, Israel needs its citizens to

6. If the conclusion of this line of thinking were that standards are simply
relative to the SItUAtION, ...c..ceeciicie e
7. The difficult task for professionals in this field is
IV. Give the antonyms: wide, to agree, to increase, different, wrong, simple,

fortunately, sharp, strongly, acceptable.
V Give the synonyms: aim, form, to value, to look forward, a key element.

VI. Combine the words into sentences. Translate them into Russian:

1 It balance a question of is.

2. Every has to for develop services country children that reflect their situa-
tions, their cultures and economic religions.

3. We differences sharp between find different cultures.

4. widespread of seen children’s villages there would The be as anathema
some on western countries use .

5. is man an No Island.

6.
VII. Agree or disagree with the statement: “No man is an Island”

VIIl. Give a shot summary o fthe information.
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SECTION 11
TEXT 1

I. Render thefollowing text in English:

A. C. MAKAPEHKO

Boigatowuiics cosetckuii negaror AHTOH CemeHOBUY MakapeHKo 6bin
TakXe W TanaHTAnBbIM nucatenem. OH poaunca 1 maprta 1888 r. Ero getctso u
IOHOCTb npownn B paboyem nocenke KpokoBo Hepaneko oT KpemeHuyra. He-
CMOTPA Ha MaTepuanbHble TPYAHOCTU, POAUTENN OTAANM CNOCOBHOr0 Manbyu-
Ka YYUTbCA B YeTblpeXKNacCHOe ropojckoe yuumnuuie. Ho MakapeHKo paHo
npuwnocb 6pocuTb yyeHue. EMy ypanocb TONbKO OKOHYUTb OAHOFOAMYHbIE
KYpCbl ANS YuynTeneit HayanbHbIX WKONA Npy KpeMeHUYyrckoMm yuunuie. TonbKO
yepes fecATb NeT MakapeHKo nocTynun B MoNTaBCKWUIA YUYUTENbCKUIA UHCTUTYT,
KOTOPbI OKOHYMA B 1917 r. B xapakKTepucTuKe, BblJaHHOW eMy MO OKOHYaHWUw
WHCTUTYTa, 6bIN0 HanucaHo «Bblgalowmnitica cTyLeHT N0 CBOMM CNOCOBHOCTAM,
pasBUTUIO N TPYLONOOUID...».

Mocne rpaxfaHCKON BOWHbI MHOFO fAeTeli Okasanocb 6e3HaA30pHbIMU. B
ceHTabpe 1920 r. A. C. MakapeHKo 6blfl HasHayeH PYKOBOAWTENEM KONOHUU
0N HecOBepLIeHHONETHUX MpaBoHapywuTeneid. 3gecb NPosBUAUCH FNy60Kue
3HaHWA M MacTepcTBO MakapeHKO Kak mejarora-HosaTtopa, 3[4ecb OH CTaa nuca-
TeNem W Halen repoes A8 CBOMX OyAywmMX KHUr. BocnuTaHue B KOMOHWU,
npexge BCEro, OCHOBbIBANOCb Ha COeAUHEHUM 00y4YeHUs ¢ TpyAoM. Tam cylie-
CTBOBana CTporas AUcUWUNANHAE, OCHOBOW KOTOPOW 6biN0 LOBEPUE K YENTOBEKY.

CBOM neparormyeckue B3rnafbl, a Takxe 60/MblIOA ONbIT BOCNMTaTENbHOM
paboTbl MakapeHKO 0Tpa3ua B CBOMX KHUrax «lepgarornyeckas nosama», «KHu-
ra gna poguteneit», «dnarn Ha 6awHax» n gp. A. C. MakapeHKO CKOH4Yancsa B
1939 r. Ho OH >XMBeT B CBOMUX 6bIBLUIMX BOCNUTAHHWUKAX, CTaBLWMNX LOCTOWHbIMYU

N AbMU, U B CBOMX KHUTax, NPOAOAXaKLWMX 61aropogHoe fef0 ero XuU3HW.
EXERCISES
M. Speak on thefollowing topics:
1 Writings of outstanding pedagogues on education. 2. J. J. Rousseau and

his educational outlook. 3. My own approach to the educational method.
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Ill. Read and remember thefollowingjoke:
The more we study, the more we know.
The more we know, the more we forget.
The more we forget, the less we know.

The less we know, the less we forget.

The less we forget, the more we know.

So why study?

TEXT 2
I. Render the following text in English:

UTO 3TO 3A MPODPECCUSA «COLUNANBHBLIN MELATOI?»
Bouaposa B.I. Megaroruka counanbHon pabotsl, 2000.

CouuanbHas paboTa OpuMeHTUPOBaHa, Mpex/je BCEro, Ha YeNOBEKa, U Mo-
3TOMY BO3MOXHa TO/IbKO Ha NapTHEPCKOM ypoBHe. KAWeHT foBepseT coLuanb-
HOMY nejarory CBOW NUYHble Npo6iemMbl. PaboTa ¢ KNMEHTOM BO3MOXHA NULWb
TOrga, Korfa Mexay HUM M CouManbHbIM Nesarorom BO3HUKAT U COXPaHATCS
LOBEpUTENbHbIE OTHOLWEHMS. He MeHee BaXKHOI sBNSieTC nocpeAHuueckas ges-
TeNbHOCTb COLMAanbHOro negarora. bbiTb NOCPEAHUKOM - 3HAUNT O6BACHATL UH-
Tepechl W B3rNsAbl OfHOW CTOPOHbI APYroii CTOPOHE: KNMEeHTaM, CEMbSIM, Mpej-
CTaBUTENAM Apyrux npogeccuit. Kak npaBuno, K nocpeiHukKy o6pauiaioTcs 3a
NMOMOLLbI0 ML MOCAE TOFO, KaK B TeYeHNe ANUTENbHOTO BPEMEHU YEI0BEK Ha-
XOAW/CA B TPYAHOW CMTyauunm v He MOT ee paspelnTb. MocpefHnyeckas aes-
Te/bHOCTb COLMaNbHbIX NEeAaroroB 4acTo MPUHMMAET (HOPMY KOOPAWHALUW
ycunuii npeactaBuTeneit pasHbix npodeccuit A8 KOMNNEKCHOTo peweHuns npo-
67eM OTAEeNbHOro YenoBeka WM ONpefAeseHHol cembu. CoumanbHble nejaroru
npu3BaHbl pewatb Camble pasHble 3a4adyi, OHU MOryT pa6oTaTb B 60MbHMLAX,
MecTax 3aK/lueHus, foMax ANs MpecTapenbiX, AeTCKUX AoMax, LKofax; oKa-
3blBaTb MOMOLLb WMHBaAWAaM, MaTepsM-04MHOYKAaM, OTCTalOWMWM B WKOMe fe-
TAM, NIOAAM, Y KOTOPbIX NpPou30oW/o 060CTPeHMe AYLIEBHOro 3aboneBaHus,
GbIBIIMM MpecTynHMKam. Kak npogeccmoHanbHas rpynna couuanbHble negaro-
rM MOTYT yuyaCTBOBaTb B PELUEHUW BOMPOCOB Ha roCyaapCTBEHHOM YPOBHE,
npeanaras pekomeHgaluuy Mo KN4YeBbIM BOMPOCAM 3aKOHOAATeNbCTBA M €ro
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MCMNOSIHEHUSA, NPU HEO6XOAMMOCTM OKasbiBasi AaBneHMe Ha 06LLeCTBEHHOE MHe-
HUWe 1 NPaBUTENbLCTBO.

MpotheccnoHanbHOW coumanbHOn paboToli MOryT 3aHUMaTbLCA TONbKO chne-
unanucTel. KBanuukayuio n cneumann3almio OHU NOAYYaOT B BbICWINX Yyeb-
HbIX 3aBefleHnAX. B aHrn0a3bl4HbIX CTpaHax B Takue y4yebHble 3aBefeHUA Npu-
HUMAIOTCA NIOAN YyXe uMelowmne gunnom b6akanaepa (4alie BCEro crneyuannsu-
poBasLlMecs B 060aCTn COLMONOTUN, NCUXONOTUN U OpPraHn3aLmn coumanbHOro
o6ecneyveHunsa). MpoBognuTCA XECTKNIN 0TOOP abUTYPUEHTOB, YUMUTHIBAKOLWMNIA UX
NINYHOCTHbIE KayecTBa.

EXERCISES

I. Give English equivalents to:

MapTHEPCKWIA YpOBEHb; NMYHble Npo6/MeMbl; MOCpefHMYECKas [feATeNb-
HOCTb; peweHna npobnem; gomax s nNpectapenbiX; AYLWEBHOro 3aboneBaHus;
coumanbHoe obecneveHune

Il. Give Russian equivalents to:
to trust in smb; mediator; preconception; unmarried mother; mental illness;

legislation; personal qualities

Il. Arrange thefollowing words inpairs ofsynonyms:

a) to trust in smb; mediator; to decide the problem; man; shape; illness

b) to solve the problem; disease; negotiator; form; human; to take smb into
once confidence

IV. Make up 7 questions.

V. Askyourfellow student thefollowing questions. Work in pairs
11s there an introductory part in the article?

2 What subjects are dealt with in the introduction of the article?
3 What problems does the article acquaint us with?

4 When and how were you first introduced to this subject?
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TEXT 3

CYUWHOCTb U COAEPXXAHWE COLMANBHOW MEAATOT KN
Bacunbkosa HO.B. CouunansHas negaroruka, 2000.

TepMUH «neparornka» npovsoLllen oT ABYX rpeyeckux cnos: pais, paidos -
onTA, pebeHOK, ago - BeAy, UTO O3HayaeT «BefyLMUA AUTA», WUAN «4eTOBOAM-
Tenb». Mo npepaHuio B [ApeBHel [peynn pabosnafensblbl cneunanbHO HasHa-
Yyanu paba, KOTOPbIA BOAWN MX AeTel B WKony. Ero u HasbiBanu paidagog. Bno-
CNeACTBUM MefjaroraMmy CTanu HasbiBaTb /0Aei, KOTOpble 3aHMManuchb 0byue-
HMWeMm u BocnuTaHuem feteil. OT 3TOro €/0Ba M MPOM30LUO Ha3BaHWE HayKu -
negarorvka. CnoBo «coumnanbHbIi» (0T nat. socialis) o3HayaeT - 06LLECTBEH-
HbIi, CBA3AHHbIA C XN3HbIO W OTHOLWEHUAMK flogeli B obliecTBe. B 3TOM CMbiC-
Nle peyb MAeT He NPOCTO O COLManbHOM Pa3BUTUM M BOCMUTAHUM YeNl0BEKa, a 0
€ro OpueHTaLMW Ha couManbHble LEHHOCTU, HOPMbI U NpaBuna obuecTBa (cpe-
[bl XXN3HeLeATebHOCTN), B KOTOPOM (KOTOpPOIA) eMy MpeACcTOUT XUTb U peanu-
30BbIBaTb Ce6s KaK AMYHOCTb. PoguTenu, nuua nx 3amellyarolyne, BoCnuUTaTeNu
M3HavyanbHO BeAyT pebBeHKa MO >XM3HM, NOMOras emMy YycBauBaTb COLMANbHbI
OMbIT Cpefbl XW3HEAEATENbHOCTU, KYNbTypy, HOPMMPOBATLCA KaK JIMYHOCTb,
oBnajeBaTb CMNOCOGHOCTbID U FOTOBHOCTLIO peann3oBbiBaTb cebs B Xu3HU. Co-
UManbHas nefjarorvka usy4vaet npobnemsl, CBA3aHHble C HanpaBfeHHOW pAesi-
TeNbHOCTbIO Cy6beKTa BOCMMUTaHUS (POAWUTENs, Nuua ero 3amellalLLero, Boc-
nuTatens v np.), KOTopas cnoco6CTBYeT NPOBEAEHMNIO YeN0BEKA, HA4YMHasA C MO-
MEHTa POX[AEeHWsA, MO 3TanaM COLMANbHOIO PasBUTUA W JaNnbHelillemMy CTaHOB-
NEHUIO ero Kak rpaxpjaHuHa KOHKpPeTHOro obuiectsa. JTO OCYLLeCTBNAETCA B
COOTBETCTBUMN CO CNOXMBLUMMUCA TPagnLUAMM, 06blvasMU, KyNbTYpPOiR N coumn-
aflbHbIM OMbITOM XW3HEAEeATeNbHOCTW TOW cpefbl, B KOTOPOW XXUBET YENOBEK U
rae eMy npeAcTouT peann3oBbiBaTh cebf Kak IMYHOCTb MO Mepe COLManbHOro
pasBuTus.

EXERCISES

I Give English equivalents to: npegaHune, pabosnageney, pa6, LEeHHOCTb,
rOTOBHOCTb K Y-1., TpaauLun, obbivaii, onbIT.
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Il. Translate into English (orally):

1 MeparoramMy HasblBanuW nt0JeRA, KOTOpble 3aHUManUCb 06y4YeHWEM K
BOCMUTaHWEM [eTeil.

2. PoguTenu nomoratoT pebeHKy hopMUpoBaTbCA Kak IMYHOCTb.

3. CouymanbHas neparorumka usyyaet npo6iemMbl, CBA3aHHbIe C HanpaBieH-
HOM AefATeNbHOCTbIO Cy6beKTa BOCMUTAHUSA.

I1l. Make up 5 questions.

IV. Answer thefollowing questions:

1.What subjects are dealt with in your article you are reading?

2. What does the article begin with?

3. What does the article acquaint us with? (recent discoveries in ...; appli-
cations of new methods; the work done in the field of; experimental technique).

4. Does the title describe the subject?

V. Render thefollowing text in English.

TEXT 4

COUMANBHOE ®OPMWNPOBAHWNE NNYHOCTWN
dunoHos I'. H. CoynanbHas negaroruka, 2004

CoumanbHoe (HOpMMpPOBaHME NNYHOCTU — ECTECTBEHHbIVi HemnpepbIBHbI
npouecc. OT HEro 3aBMCUT, KaKNUM CTaHOBUTCS YeN0BEK KaK MYHOCTb, B Kakoi
CTeMeHW M KakK OH peanu3yeT cebs B XW3HWU, KaK BAMAET Ha Cpefy XWU3Heges-
TeNbHOCTM. MHOrue couunanbHble Npobaembl YenoBeka W CNOCOGHOCTb Camo-
CTOATENbHO pewaTb UX B OCHOBHOM OMNpejenstoTcsa ero counanbHbiM pasBuTu-
em.

Pa3BuTHe - 3TO HanpaBfeHHOe, 3aKOHOMEPHOe M3MeHeHUe 4Yero-nn6o nog
BNUAHWEM BHELHUX W BHYTPEHHUX (haKTOpoB. B pe3ynbTaTe pasBuTUS Npouc-
XOAAT KauyeCTBEHHOE U KONMMYECTBEHHOE U3MeHeHus. ColumanbHOe pasBuUTHE
NNYHOCTU - 3TO KONWYECTBEHHOE W KayeCTBEHHOE W3MEHEHWe JINMYHOCTHbIX
CTPYKTYp B npouecce GopMuUpoOBaHMA Yes0BeKa, €ro coyuanmsauumn n Bocnuta-
Hua. OHO npeAcTaBnseT CO60M ecTeCTBEHHOe M 3aKOHOMEpPHOe MpUPOAHOE NB-
NeHue, XapakTepHoe A5 YeN0BEeKa, HaXOAfALLerocs ¢ poXAeHUs B cOLManbHOl
cpege.
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CoumnanbHOe pa3BUTWE YeNloBeKa MMeeT HempepbiBHbIA, HO HepaBHOMep-
Hbli XapakTep. HenpepbiBHOCTL €ro 3aK/oy4aeTcs B NOCTOSHHON MOTPeGHOCTM
COLMANbLHOrO W3MEHEHUS, COXPaHEeHUS, YyTpaTbl COLMANLHOrO ONMbITa Kak ecTe-
CTBEHHOTO COLMaNbHOro pocTa yenoBeka. CouynanbHoe B IMYHOCTH 060raLyaeT-
cs, NnpuoBpeTaeT UNU yTpaumMBaeT YTo-NM60, COXpaHSeT onpefeneHHblii YypoBeHb
BO3MOXHOTO B 4eM-M6o M T.n. HepaBHOMEPHOCTb COLMANLHOrO PasBUTUS Bbl-
paxaeTcs B TOM, YTO OHO He MMeeT JIMHEAHOro N NOCTOSHHOTo XapakTepa. JTOT
npouecc MeHseTcs B 3aBUCMMOCTM OT MHOTMX (hDaKTOpPOB, B TOM 4ucCfie OT BO3-
pacTta, Tuna TemnepaMeHTa, NpefpacnonoXeHHOCTU, COCTOSHMA YenoBeka, yc-
NoBWiA cpeabl, CAMOAKTUBHOCTMU U Np.

EXERCISES:

I. Give English equivalents to: ecTeCTBEHHbI, 3aBuceTb OT..., CNOCo6-
HOCTb, BHELWHWUI (haKTop, BHYTPEHHUIA (aKTop, NPUpoOAHOe fABMeHUe, NOTpPeb-
HOCTb, CAMOAKTUBHOCTb.

Il. Arrange thefollowing words in pairs ofsynonyms:
a)development, to decide the problem, influence, environment.
b)to solve the problem, evolution, surrounding, effect.

I1l. Make up 5 questions.

IV. Answer thefollowing questions:

1 What is the title of the article under review?

. When and where was the article published?

. Who is the article written for?

. Does the article contain any introductory part?
. What subjects are included?

o g~ w N

. Do you think it'll be interesting and useful for you?

V. Render thefollowing text in English.



TEXT 5

COUMNANIbHBIE OTKTOHEHWNA
Bynbtos B. 3. CoumnanbHblii negaror
B CMCTeMe 06L,eCTBEHHOr0 BocnuTaHus, 2002

CouunanbHoe pasBuTUe YenoBeKa HepefKO MPUBOAUT K OMpefeneHHbIM OT-
KNOHeHMAM. CYLIHOCTb COLManbHbIX OTK/IOHEHWIA, MPUUYUHLI UX (OpMUpOBa-
HUSA, BO3MOXHOCTWU MNpPefynpexieHns U MpeofoNieHns SBASKTCA COLMANbHO-
nefarornyeckon Nnpo6aemoi.

Mog HopMmoli (OT naT. norma) MOHMMAKT NpPaBWNO, TOYHOE MpejnucaHue,
ycTaHOBNeHHaa Mepa. «CoumanbHas Hopma» («coumanbHble HOPMbI») - 3TO
o(uuManbHO YCTaHOB/EHHbIE WAU CMOXMBLUMECS NOJ BO3AeACTBMEM coLManb-
HOW MPakTUKU HOPMbl M NpaBuna 06WECTBEHHOrO0 NOBeAeHWUA W MPOSABAEHUA
yenoBeka B KOHKPETHO-UCTOPUYECKMX YCNOBUAX XU3HM obuiecTBa. OHU onpe-
LensoT CNOXMBLUMECS UKW YCTAHOB/EHHbIE (403BO/EHHbIE MU 06A3aTe/bHbIE)
cTaHfapTbl MOBeAEeHWA JIMYHOCTU B rpynne, cobnofeHne KOTOPbIX SBASETCA
ONS MHAMBKAA HEOGXOAUMbBIM YCIOBMEM B3aMMOAecTBUA.

B coumanbHbIX HOpMax NpefomasieTcs U oTpaxaeTcs Mpeabiaywnii coym-
anbHbIA ONbIT 06L,ECTBA U OCMbICNEHWE COBPEMEHHOW AeAcTBUTENbHOCTU. OHK
3aKpennaTCsA B 3aKOHOAATE/bHbIX aKTax, AOMKHOCTHLIX UHCTPYKLUAX, NpaBu-
nax, ycTaBax, ApYrMX OpraHuM3auMOHHbIX LOKYMEHTax, a TakXe MOTyT BbICTy-
naTtb B BUAe HeNucaHbIX NpaBun cpefbl. CrpynnmMpoBaHHble MO OCHOBHbLIM HOP-
mMoob6pasylolwnm takTopam, OHW NOAPa3fensaTCca Ha: MpaBOBble, HPABCTBEH-
Hble, 3TUYECKUe, PeNNTNO3HbIE WU ApP., CAYXaT KpUTepmem OLEHKU cOouManbHOM
ponn 4enoBeka B M0G0 KOHKPETHbIA MOMEHT U MPUCYTCTBYKOT B €ro no.ce-
[OHEBHOM XW3HU 1 [eATeNIbHOCTMU.

UenoBek OAHOBPEMEHHO BbIMOMHAET HECKONMbKO COLUManbHbIX poneit -
rpakjaHuHa, cneumanncra, YaeHa CeMbM, KOAMEKTMBA U Np., B MPOLECCE Yero
OH yCBauBaeT couManbHbI ONbIT NOBEAEHNSA, HEOOXOAUMBI/A eMy ANnA camopea-
Nn3aunm Kak NTMYHOCTMU.

CounanbHoe OTK/IOHEHWE - 3TO cOoLManbHOe pasBUTUE YenoBeka, MoBefeHune
KOTOPOro He COOTBETCTBYET O6LLECTBEHHbIM LLEHHOCTAM W HOPMam, NPUHATLIM B
obuecTBe (ero cpefe Xu3HefeATeNbHOCTM). BbigensoT cnegytowme hopMbl co-
LManbHOro OTK/OHEHMWA: acolmnanbHOoe NOBeAeHNE Y aHTUCOLManbLHOe.
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AcoumnanbHoe nosefeHue (OT rpey. a - oTpuuaTeNbHad YacTuLa «He»,
«6e3» 1 nat. socialis - 06 ECTBEHHbIN, CBA3aHHbIN C XXW3HbI U OTHOLIEHUAMY
nojen B 06UeCTBE) - 3TO TaKoe MOBEAEHME YesoBeKa, KOTOpOe He COOTBETCT-
BYET HOpMaMm, MPUHATbLIM B 06l ECTBE, HO He COLEPXMU T NPOTUBOMPABHbLIX Aei-
CTBUI. AHTMCOLMANbHOE (OT rpey. anti - NMPOTWUB U coLManbHbIA) - 3TO NPOTU-
BOMpPaBHOe NMOBEJEHNE YeNoBeKa.

EXERCISES

I. Give English equivalents to: onpegensiTb, CyWHOCTb, OTK/IOHEHUE, NPU-
UMHa, ycnoBue, coumnanbHas posb, KpUTEPUIA OLLEHKH.

Il. Translate into English (orally):

1 CoumnanbHOe pas3BuTUe YenoBeKa HepefKo NPUBOAUT K ONpefeneHHbIM
OTK/IOHEHUAM.

2. B coumanbHbIX HOpMax NpPenoMAseTcs W OTpaxaeTcs Mpefbigywinii co-
LManbHbI ONbIT 06LLECTBA M OCMbIC/IEHNE COBPEMEHHOW Ae/iCTBUTENLHOCTHU.

3. UenoBek OJHOBPEMEHHO BbINOAHAET HECKOMbKO COLMaNbHbIX ponei -
rpaxjaHuHa, cneymnanuncta, YneHa ceMbn, KONNEKTUBA U Np.

4. AHTUCOLManbHOe - 3TO NPOT MBONPaBHOE MOBEfleHNEe YeNoBeKa.

5. AcoumnanbHoe NoBefieHNe - 3TO Takoe MOBEJEHWE YenoBeka, KOTOpPoe He
COOTBETCTBYET HOpPMaM, NPUHATbIM B 06LieCTBE, HO He COAEPXWUT NPOTUBO-
npaBHbIX AeNCTBUIA.

I1l. Make ap 5 questions.

IV. Askyourfellow student thefollowing questions. Work in pairs
1 Is there an introductory part in the article?

2. What subjects are dealt with in the introduction of the article?
3. What problems does the article acquaint us with?

4. When and how were you first introduced to this subject?

V. Render thefollowing text in English.



TEXT 6

CEMbA KAK COUMOKYNbTYPHAA CPEOA BOCIUTAHNA
N PA3BUTUA NTNYHOCTU
bouaposa B. I'. CoyunanbHasa negaroruka, 2004.

CemMbsi - 3r0 COUMOKYNbTYPHbIA (heHOMEH, UrpatoLinii 0cobyto ponb B CO-
LManbHON NOAroTOBKe NOApPacTaloLLero NOKOMEHNS K XXU3HN B 06l ecTBe. B Hel
4enoBeK poXxfjaetca U HOPMUPYETCA KakK NMYHOCTb, NepeHUMas KynbTypy 3ToW
cembU 1 Yyepes Hee n o6 ecTsa (Cpedbl XU3HELEATENbHOCTN).

OCHOBHbLIMW (PYHKLUSAMMN CEMbU SBNSAIOTCA:

* PENPOAYKTUBHAA - NMPOAOMKEHNE POAaA;

* couymanusauma (pecoumannsayns) - ecTeCTBeHHOE YCBOEHME COLMUANbLHO-
ro OnbiTa ¥ CTAHOB/IEHWE HA 3TON OCHOBE YeN0BEKA KaK IMYHOCTY;

» BOCMMTATE/IbHAA,;

* X034CTBEHHO-9KOHOMMYECKas;

* peKpeaTWBHas - B3aMMHas MOpanbHas W MaTepuanbHas NOALEPXKKA,;

* KOMMYHWUKaTUBHAA - 06LleHNe, T.e. B Heil OCYLLeCTBASETCA U3HaYanbHas
NOAroTOBKA PacTyLLero 4enoseka K KM3HW B 061eCTBe.

Ha dopmupytowytocs NMYHOCTb B CEMbE OKa3blBalOT BAUSHUE MHOTOYMC-
NeHHble (aKTOpbl, KaXAblii M3 KOTOPbIX MMeeT CBOM 0CO6ble coLuanbHo-
nefarornyeckue BO3MOXHOCTU. K OCHOBHbIM (hakTOpam, 0KasbiBaloW UM Cylue-
CTBEHHOE B/NsAHUE Ha pebeHKa, OTHOCAT:

Cy6KyNbTYpHble - (haKTOpPbl, 06YCMIOBNEHHbIE CYBKYIbTYPHbIM CBOEO6pa-
3UeM Cemblu:

e COCTaB CeMbM (MOMHAA WAWM HemonHas; pacliMpeHHas, cocTosAwas, no
KpaliHeil mepe, U3 ABYX B3pOC/bIX Nap, 06bIYHO NpeAcTaBUTENeil ABYX MOKONe-
HUIA; NPEUMYLECTBEHHO XXEHCKUI UM MYXCKOI COCTaB U Ap.);

* KPOBHO-POACTBEHHbIE CBA3W Y/IEHOB CeMbW, OMNpejenstoline ee CBOEO6-
pasue (pogMTenbcKas UKW NPUEMHas CeMbsl; CeMbsi BTOPOro (TpeTbero) 6paka;
cemMby pucka v np.);

* )XU3HEHHble YCNOBWA, B TOM 4YuCfie U MaTepuanbHble, ANA PasBUTUA U
BOCNMTaHWA feTell;

¢ MOpPaNbHO-NCMXONMOTNYECKUA Knumat cembn (ero csoeobpasue) - (OH,
onpegensemMblil ee couManbHbIMU LLEHHOCTSAMU, Ha KOTOPOM (hopMupyeTca Nuy-
HOCTb pacTyLLero YenoBeka.



dakTopbl, 06YCNOB/MEHHble BOCMMTATENIbHbIMWU BO3MOXHOCTAMU pOAMTE-
neid. OHM OTpaXKaloT BO3MOXHOCTM YNEHOB CeMbM B nepefave (hopMMpoBaHUK)
KYNbTypbl pe6eHKy:

¢ COBCTBEHHbIV ONbIT CEMEWHOr0 BOCMUTaHNS;

e Mefarorunyeckas NoAroToBka (negarormyeckas KynbTypa) poguTenei;

* TOTOBHOCTb M CNOCOGHOCTb poauTenein (poauTens) K BOCMUTaHWIO AeTei
nnp.;

¢ ypoBeHb 06pa3oBaHUA M IMYHAA KyNbTypa Y/IEHOB CEMbW Kak Npumep
ana geten;

* aBTOPUTETHOCTb POAMTENEl, BOCNMUTATEIbHAs HAaNpaBNeHHOCTb aBTOPUTETA;

* poanuTenbckas No60Bb Kak OCHOBA BOCMWUTaHUSA, €e paluMOHaNbHOCTb BO
B3aMMOOTHOLUIEHUN C pe6EeHKOM, NCKYCCTBO U yMeHUe nobuTb pebeHKa, poau-
TenbcKas HeNn60Bb;

* OTHOLUEHWE poauTeNeil K BOCNUTaHUIO pebeHKa.
EXERCISES

I. Give English equivalents to: negarormyeckas noArotoeka, roTOBHOCTb K
4-n., CNOCOBHOCTb, aBTOPUTET, OTPAXaTb Y-/1., XXU3HEAeATENbHOCTb, 06l eHNe.

Il. Explain the meaning of (in English): penpogykTuBHas ¢yHKuUuUs, BOCNKN-
TaTeNbHas (YHKUWSA, XO35MCTBEHHO-3KOHOMMYECKas (YHKLMS, pekpeaTUBHas
(hYHKUMA, KOMMYHWKATUBHAA (YHKLMWA.

I1l. Make up 5 questions.

IV. Answer thefollowing questions:

1. What subjects are dealt with in your article you are reading?

2. What does the article begin with?

3. What does the article acquaint us with? (recent discoveries in ...; appli-
cations of new methods; the work done in the field of; experimental
technique).

4. Do you think it'll be interesting and useful for you?

V. Render thefollowing text in English.
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TEXT 7

COUNMANBHO-NEAATOITMYECKWME BO3MOXHOCTWM CMU
Bouaposa B. I'. Teopus u npakTnka coumanbHoOW paboTbl: OTEYECTBEHHbI

1 3apy6exHbiin onbIT, 2003.

CpeactBa maccoBoin umHgpopmauum (CMW) obnagatoT OrpOMHbIMK BO3-
MOXHOCTAMUW BAUSHUSA Ha NMYHOCTb M Maccbl. BO MHOTMX ciyvasix OHW CTaHO-
BATCA COBOCMMUTATENAMU MOAPACTAlOLLErO MOKOMEHUS, BaXHbIM (HaKTOPOM
(hOpPMUPOBaHNSA MUPOBO33PEHNSA 3HAUNTE/bHbIX NOACKUX Macc, MOGYXAeHUN nX
K TEM UNN UHBIM aKTUBHbIM AeACTBUAM.

CpeacTBa MaccoBOi MH(OpMaLMM — MOHATME, 06beANHSAIOLLEE BCE KaHa-
Nbl AOBefEeHUS UH(pOPMALLMK A0 WKNPOKOW 06LLeCTBEHHOCTM (Mpecca, KHMUXHble
n3gaTenbcTBa, areHTCTBA MeyaTu, paguo, TenesuaeHue u 1.4.). Mog HUMK cne-
4yeT NOHUMaTb colManbHble MHCTUTYThI, 06ecneynBatouime c6op, 06paboTKy U
pacnpocTpaHeHne WH(OpPMaL MM B MacCOBOM macluTtabe.

K ocHoBHbIM Bugam CMW oTHocaTCA:

* pagno - aKyCcTUYeCcKoe, C/I0BECHO-3BYKOBOE BO3/eiCcTBUeE;

e feyaTb - C/0BECHOe W rpad)nyeckoe BO3feliCTBUE;

* KNHO - XYA0XeCTBeHHO-06pa3HOoe BO3AelCTBUE;

e TeneBUAeHWe - WHTErpupoBaHHOE aKyCTUYECKOe W XY[O0XECTBEHHO-
TBOpYECKOe BO3JeNCTBUE;

e KOMNbIOTEPHbIE TeXHONOrUU (MIHTEPHET) - OoMnepaTUBHOE CaMOCTOATENb-
HO-TBOpPYECKOe B3auMOfelicTBME NOTPeOGUTENs ¢ MHPOPMALMOHHBIMU MOTOKAMMU
C UCMONb30BaHUEM BO3MOXHOCTE CNOBECHOr0, aKyCTUUYECKOro, XyJ0XeCTBEH-
HO-TBOPYECKOTO U ApYroro Bo3jeincTaus.

Han6onblwumMm BO3MOXHOCTIMU BAUAHUA 06N1ajatoT TeNeBUEHNE, KUHO Y
KOMMNbIOTEPHbIE TeXHONornu. TeneBuaeHne No3BonsetT obecnevymBaTb «40CTaB-
Ky Ha [OM» roTOBOW Nporpammbl, penopTaxa B MOMEHT CBEpLUEHUS CO6bLITUSA
(ManeHbKuiA 3KpaH He AaBMT, a He3aMeTHO pellaeT CBOM 3afayun), AOMallHWIA
npocMoTp (OTCYTCTBYeT MCMXON0rMYyeckas HaCTPOEHHOCTb BOCMPUATMA 3penu-
Wa, KoTopas ecTb B KMHeMaTorpage) no3BonseT HeENpPoOu3BOAbHO U €CTECTBEHHO

nornowaTe Npegnaraemyio MHHopMauuto.



KoMnbloTepHble TeXHONOTMK 06N1afatoT ele 601bLINM BO3feACTBUEM, TaK
KaK OHW CTaBAT NOTpPebuTens B NOMIOXEHWE aKTUBHOIO COy4acTHUKa WH(opMa-
LWOHHOro maTepuana. MoTpebuTenb cam BbIXOAWT Ha COOTBETCTBYHOLW YO WH-
thopmaLmio 1 B3aUMOLeACTBYeT € Heil. KOMNblOTepHble TEXHOMOTMW NO3BONAIT
aKTMBM3NPOBaTb y4yacTue Nonb3oBaTeNs, MOTUBMPOBATb aKTUBHOCTb, pa3BMBaTb
WHTEpec v np.

OCHOBHble pyHKUMM CMU:

* 06 eCTBEHHO-NONNTNYECKOE BO3AeiCTBME (pelleHne onpeaeNieHHbIX Mo-
NUTUYECKMX 3afaY);

e BOCNUTaHWE (MAE0NOrUs, LEHHOCTH, NAaTPUOTM3M U Mp.).

e nHpopmauunoHHaa (ot nat. informatio - pas3bAcCHeHWe): OCBeAOMIEHME O

uyem-n1160, c6op, 06paboTKa, pacnpocTpaHeHne N XpaHeHUe UHGopMaLKK;

e 06y4yeHue N NpoceeLLeHne: NpodeccMoHanbHO-3aMHTEPeCOBaHHas

ayAnTopus, paclivpeHune Kpyrosopa;

* XY[0XeCTBEHHO-PENpOAYKTUBHAA: TPaHC(OPMUPOBaHME MNPOU3BEAEHMNA

NCKYCCTBa, COXPaHUBLLEro CBOU CYLLECTBEHHbIE COLWOKYNbTYpPHbIe MNpuU-
3HaKu;

* XY0XXeCTBEHHO-NPOAYKTUBHAA: pacnpocTpaHeHne Npoun3BefeHNn

0co60ro BMAa MCKYCCTBA - pPeKNaMbl, Tenewoy, pagnogpambl, Teneuib-
MOB W MpOY., NpU 3TOM MMeeT MeCcTO fJocTaBka MHGopMauuu Ha AOM B
opuruHane;

e pa3B/ievyeHue: 3anosiHEHWe Aocyra MPUATHbIM OTAbIXOM, pa3BneyeHUeM

(My3blKa, KUHO 1 T.4.).

WccneposaHue Bosgeiicteua CMW Ha nnyHOCTbL M rpynny (Maccbl) noTpe-
6uTeneli ocylecTenseTCa COLMONOrMein, NCMXonormeil U negarorukoi. Meuxo-
norua usyvaet B 60MblUei CTeneHU MexaHU3Mbl BAUSAHUA Ha ayauTopuio, a ne-
parornka - cnocobbl JOCTMXKEHWUS MPOrHO3UPYEMOro BAWAHUA, B TOM YUChE:
nyTW, MeToAbl U cpeAcTBa MHOPMaLMOHHOIO BO3AENCTBUSA, a TaKXKe YCNOBUSA,
obecneunsatoLime aGHeKTUBHOCTb UCNONb30BAHNA Pa3/INYHbBIX NPOrpamMmm.

CyliecTByeT BblpaXKeHUe «nejarornka cpeAcTs MaccoBOW MHGoOpMauumn»,
noj KOTOPbIM MOApasyMeBaeTCAd Teopus M NpakTuka WCCNefoBaHUA U UCNOMb-
30BaHUA nejarornyecknx (BocnutaTenbHbiX) BoO3MoXHocTelh CMW gns obecne-
YeHUA HanpaBfeHHOro BAUSHUA Ha Yenoseka, rpynny (onpefeneHHyto rpynny
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HaceneHus). Mpu n3yyeHun npobnem BosgelicTens CMW Ha aygutoputo npu-
MEHAITCA onpejeneHHble KOHLUenTyanbHble NOAXOA4bl. B oCHOBe MX nexart co-
OTBETCTBYHOLME Teopuu, No3BoNAOWME OO6BACHUTL M MNOHATH MEXaHU3MbI
BAVAHWUA HAa MMYHOCTb, FPYNNbl ¥ UX NOCNEACTBUSA.

EXERCISES

I. Give English equivalents to: mMupoB033peHue, obecneymBaTb, NOTPeod-
HOCTb, BO34eNCTBUE, OCYT, MEXAHU3M, XpaHeHNe MHopMaL MK, peknama.

Il. Explain the meaning of (in English): o6wecTBeHHO-NOANTUYECKOE BO3-
JeiicTBue, obyyeHune, peknama, Tenewoy, pasBieyeHme.

I11. Make up 5 questions.

IV. Answer thefollowing questions:

1 What subjects are dealt with in your article you are reading?
2. What does the article begin with?

3. What does the article acquaint us with?

4. Do you think it'll be interesting and useful for you?

V Render thefollowing text in English.
Vocabulary to be used in discussing a scientific publication

1 The book (volume, handbook, text-book, article, essay) to be discussed is ...
The discussed book (volume, etc.) is ...

2. The articles represent papers (reports) given at the conference.

3. The author (editor, publisher) ofthe book is ...
The contributor of the journal (magazine) is ...

4. The book was published (edited) in 19...

The article originally appeared in (the Soviet Union; in Russian, in ajournal).

5. The author is a well-known (distinguished, outstanding) scientist in the
field of
The author is a Nobel prize winner (State prize winner).
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6. The title (name) of the book is ...
The heading of the chapter (section, part) is ...
The headline (title, name, heading) of the newspaper article is ...

7. The book consists of ... (10) chapters (sections, parts, articles,
contributions).

The book contains (includes, falls into) ... (3) parts.
8. The book contains a summary (a treatment o f..., a list of references, a
large amount of useful information).
9. The book is addressed to scientific workers (professional scientists, in-
terested laymen, undergraduates, post-graduates, those working in the field of
..., those studying the problems of ..., those familiar with the field of ..., those
approaching the problems o f...).
The book is written for researchers.
10. Reference is made to workers (works) in.
11. The subject ofthe book is ... (includes ..., is reviewed, is covered).
The topic (theme) of the book is ...
The topic of the research (investigation, thesis) is ...

12. The subject matter of the book relates to (includes, is devoted to) ...
The subject matter of the book falls into two parts.

13. The book (the author) discusses (deals with, is concerned with, covers,
considers, gives consideration to, describes, gives an accurate description of,
outlines, emphasizes, places emphasis on) the problem o f...

14. The book provides the reader with some data on ..: (some material on
.., some information on ..., an introduction to ..., a discussion of ..., a treat-
mentof..., astudy of..., a summary of .... some details on .... a useful bibliog-
raphy, a list (set) of references, key references).

15. A careful account is given o f...

A detailed description is given of the theory method of ...

A thorough description is given of

Much attention is given to ...

Little attention is given to ...

16. Of particular (special, great, little) interest is the method o f...

Of particular interest is the theory (discussion, treatment) of ...

17. Of great (little) importance is the method o f...

18. It is notable (noteworthy, praiseworthy, fortunate, unfortunate, a mis-
take, a slight disappointment, to the author's credit) that ...
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19. The author has succeeded in showing (providing, presenting) the results o f...

20. The author failed to show (to exhibit, to provide, to present, to give an

21. The author (editor, publisher, proof-reader ) is to blame for the draw-
backs in

The book suffers from some mistakes (errors, limitations, shortcomings,
account of, to direct our attention to )... the book, careless proof-reading).

22. In spite of these drawbacks the book is a useful reference work (a valu-
able source of ready information).

In spite of these hawbacks the book was useful to (helpful to) ...

23. The book begins with a discussion of (chapter on, introduction to, in-
troductory discussion of) ...

The book begins with introductory notes (remarks).

24. The book ends with a discussion o f...

25. In conclusion (in summary, summarizing) the author ...

26. The purpose (aim, object) of the book is to provide ...

27. The book aims to provide (acquaint, present, show)...

28. The book is profusely (poorly) illustrated with diagrams (tables, colour
plates, photographs, sketches).

29. The author (editor) is to be congratulated on the success of the book
(the timeliness of the book, producing this book).

Analysis ofthe text

1 The title, the author, the place and time of publication.

2. The style (scientific, popular-scientific, publicistic); the type (description,
narration, reasoning).

3. The theme (what about), the problem (attitude to smth/smb; interrela-
tions...), the main idea (what purpose).

4. Composition (the introduction, the main part, the conclusion).

5. Summary ofthe message.

6. The language.

7. Own opinion.
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Background and purpose

This document about the professional competences of social educators is
based on the document of the European Bureau of the International Association
of Social Educators: "A Common Platform for Social Educators in Europe"
(A1EJI Europe, January 2005).

After a specific regulation for the freedom of movement of European Un-
ion workers, in year 2003, the AIEJI European Bureau thought that it was the
time for all European professional associations to start working together. The
main purpose was, complying with the specific regulation of the referred law, to
establish a set of criteria of the required level of competences for the practice of
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the social educator profession. The first steps were taken on a first symposium
where the participating associations realised that they were working in the same
reference areas and developing the same tasks. From then on, the professional
competences of the European social educators were written and endorsed by all
participating associations in a second meeting in January 2005.

Aftpr further editing, the material was published with the title “A Common
Platform for Social Educators in Europe”. The document was presented at
AJEJI’s world congress in November 2005 and the participants expressed great
interest in the document. Further, the document was discussed at AIEJI’s board
meeting in May 2006, and the board decided to send out the document for con-
sultation in AIEJI’s regions. The idea was to create a global common platform
for social educators. On this background the board has decided to publish this
document: “The professional competences of social educators - a conceptual
framework”. The purpose is not to come up with a final definition of social edu-
cation but to give inspiration both to the individual social educator, the social
educational work places and social educators as a profession at national level to
develop and discuss their profession. It means too that the board welcomes con-
tributions from individuals as well as agencies and national associations about
the professional basis of social educators. "The professional competences of so-
cial educators" is meant to be a framework for our common and continuing dis-
cussions about and development of our professional basis.

The document is to be read with the Declaration of Montevideo from the
XVI World Congress of AIEJI (chapter 6 in this document).

Benny Andersen
President International Association of Social Educators

A short introduction to social educational work

Social educational work has its historical roots in work with children and
young people. The profession comprises education and conditions of childhood
and adolescence in a broad sense, and in some particular contexts it includes
treatment. Today, social educational aid targets disabled children, adolescents
and adults as well as adults at particular risk: the mentally disordered, alcohol or
drug abusers, homeless people etc. Social educational work is constantly devel-
oping with regard to the various forms of measures, target groups, methods etc.
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Social education is characterised as a special strategy that contributes to the
integration of the community. It is the answer of the community to some of its
integration problems - not all of them, but those arising from social and educa-
tional situations of need. Social education deals with excluded and marginalized
people in a special way, and this means that the contents and character change
according to the social, cultural and educational situations of need that are cre-
ated by the community.

Social education can be defined as: The theory about how psychological,
social and material conditions and various value orientations encourage or pre-
vent the general development and growth, life quality and welfare of the indi-
vidual or the group.

A fundamental element in social educational work is to facilitate integra-
tion and prevent marginalisation and social exclusion. This is done in a social
interaction process in order to support and help exposed individuals and groups
at risk so that they may develop their own resources in a changing community.

In social education the practitioners engage in an activity and use them-
selves in order to support and enhance the user’s development together with the
user. Social education is an intentional action. It is the result of conscious delib-
erations that are converted into a planned and target-oriented process. The inter-
ventional character of social education means that, based on professional delib-
erations, objectives for other people’s development and lives are defined. This is
why the profession is based on a set of ethical values as well.

Social educational work is understood as a process of social actions in relation
to individuals and various groups of individuals. The methods are multidimensional
and include: Care, education, intervention, treatment, development of non-exclusive
life space treatment etc. The goal is full sociability and citizenship to all.

SOCIAL EDUCATION

Care

Education (learning)

Treatment

Intervention

Protection

Development of non-exclusive life space
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FULL CITIZENSHIP

The goal of full sociability and citizenship to all also means that the social
educators are obliged to identify and oppose the exclusion mechanisms of soci-
ety and communicate their knowledge of these exclusion mechanisms to the
public authorities.

Social education is based on UN Universal Declaration of Human Rights,
and presupposes a fundamental understanding of the integrity and value of each
single human being, irrespective of race, gender, age, belief, social and eco-
nomical and intellectual status in the society.

The goal and content of social education range from the recreation of the
culture of everyday life on the one side and on the other the creation of the indi-
vidual’s own culture.

Social education is a profession with great dynamics and adaptability. It is
not anchored in or committed to a specific scientific tradition. The professional
knowledge that is a part of the social educational practice has been defined by
various sciences. Nowadays the profession is determined by a variety of human-
istic and social science disciplines such as developmental psychology, social
psychology, ethics, anthropology, cultural sociology and sociology. In addition
there are a number of subjects and areas such as administration, management
and welfare political conditions, as well as communication, activity and culture
subjects. This professional knowledge allows social educators to connect the
critical analysis with constructive actions. Thus, social education is rooted in the
humanities. It is based on several disciples and has an integrating view of
knowledge as a central principle. The competency of social educators may be
characterised as a synthesis of knowledge, skills and attitudes. The social educa-
tional college programmes include both theoretical and practical subjects and
thereby become a connecting link between theory and practice.

Social educational work takes place in direct contact with children, young
people and adults often over a long period of time. The contact is not limited to
a particular time of the day. This implies that a social educator has relatively few
users and thus establishes a thorough knowledge of the individual user. Not least
the extent of the direct contact gives the social educator the opportunity to enter
into close and intimate relations that are continuous and stable.

The trained social educator is supposed to assist the individual person in
fulfilling and meeting his or her needs and targets. This implies for instance:
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Assisting persons in developing to such an extent that they become able to
solve their own or shared problems.

Enhancing the individual person’s ability to determine for him or herself
and to adapt and develop.

In general terms the methods of social education are multiple and may be
described as efforts that combine the needs of the target groups with the purpose
of the social educational work. The educational perspective focuses on the user
and aims at values such as democratisation, selfdetermination and autonomy.
The ideal is the empowered 1 person who is capable of understanding and acting
in the community by means of his own insight, knowledge and skills. A com-
mon feature of social education is, however, that the interpersonal process is the
essential tool. In principle, the tools of the social educator are her own body and
mind. This puts substantial demands on the social educators to be able to define
contents, relationships, dynamics and methods.

Social educators do not just work on the basis of various theories and mul-
tiple methods. The development of the social educational work may also be
viewed by means of the development of methods, because the methods of the
profession cannot be isolated as mere techniques. It would be more correct to
say that the methods of the profession correspond to a certain historical period’s
understanding of the relation between the individual and society.

The fact that social educational work is an interpersonal relationship and
that the educational process is a social relation between the participating social
educators and children, young people or adults, demands that the social educator
is capable of committing herselfto her work.

Social educators must commit themselves; otherwise they cannot establish
confidential relationships and genuine contacts with other persons.

Social education as a profession is constituted by a particular combination
of theoretical knowledge, practical skills and commitment. Besides being
obliged to continue to work with the integration of marginalized groups and in-
dividuals - social educators are obliged also to identify and oppose the exclusion
mechanisms of society.
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Requirements of education and practice and training of social educators

As social educational work is about and intervenes in other people’s condi-
tions of life, social educators must have solid basic education and training in or-
der to carry out this task in a professionally proper manner. Social educators
should therefore - as other professionals who work with people - have gradua-
tion at post-secondary level of 3 - 4 years of full-time study.

The education should be recognised and approved by the national authori-
ties and qualifying for social educational work. Further, the education should be
recognized by the national profession association(s) as qualifying for social edu-
cational work.

The education should take place at universities or colleges of similar level
recognized by the national authorities as providers of the basic education for so-
cial educators. The education should ensure that the knowledge foundation re-
flects the professional competences for social educators quoted in the 4th section
of this document. Further, the education should ensure that the most recent na-
tional and international research is included in the training.

The educational institution should be engaged in relevant development and
experimental projects relating to the work field, and be an active partner in the
work to include the practice field in this activity. One part of the students’ train-
ing should be in such development projects.

Training and practice in the work field should be an integrated part of the
programme. The educational institution and the practice field should work to-
gether on this training/practice.

A publicly recognised system of continuing and further education for social
educators should be linked to the profession. This system should be related to
the basic education in order that the gained knowledge and experience will be of
advantage to the basic education. The responsible authorities and the social edu-
cational work places are responsible that social educators currently receive con-
tinued and further education in order to improve the social educational practice.

Training and/or practice should be so comprehensive that the student will
both gain a realistic impression of the organization and tasks of the w'ork field
and challenge himself in the practical work.

This training and/or practice should be approved so that the student may
continue or finish his education.
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Professional Competences for social educators

In the following text the term competences should be understood as the so-
cial educator’s potential of action relating to a certain task, situation or context -
i.e. the social educational work - which comprises knowledge and skills, intel-
lectual, manual and social skills as well as attitudes and motivation.

Generally speaking there are two dimensions in the competence profile of
social educators. One dimension indicates various levels for how the social edu-
cator should be able to act, intervene and reflect in various practice contexts.

The second dimension regards the central competences derived from per-
spectives and conditions for social-educational work.

4.1 Fundamental Competences

The complexity of the professional practice involves different action levels,
that demand as well, from the Social Educators, the handling of the following
competences:

4.1.1 Competence of intervening

We think, among other things, that the social educator should be able to act
directly in the actual situation in relation to the needs and wishes of the
child/youth/adult in a suitable way and with a not too long time of reflection.
The action may be motivated in intuition or non-linguistic knowledge, but also
in theoretical or experience-based knowledge. To put it more simply: the social
educator should be able to act under compulsion to act.

4.1.2 Competence ofevaluating

This second competence includes that the social educator should be able to
plan, organize and reflect in relation to future actions and interventions. The so-
cial educator should be able to qualify his planning and reflection by including
theory and knowledge, but also by including reflection about his own or others’
practice. The social educator should be able to assess the connection between
intention, action and result.

4.1.3 Competence ofreflecting

The social educator with colleagues and other professional persons should
be able to reflect about professional problem fields to ensure a common profes-
sional understanding and development of the profession. The reflections should
be communicated to professionals as well as the public.



4.2. Central competences

4.2.1 Personal and relational competences

The fundamental conditions for social education constitute the framework
for social educators’ competence profile. The relation to the person who need
support is central in all social educational work.

Social educational work is a relation between social educator and the one
who needs support. These two poles of the relation constitute and are constituted
by the relation. Therefore, personal and relational competences are crucial in all
social educational work.

During the past years the personal aspect has gained a far more central po-
sition in working life in general. Personal competences such as commitment,
motivation, attitudes and “heart” are in demand and requested far more now than
before by managers and “users”. However, to the social educator who “works
with people” the question of personal commitment to the work has another as-
pect to it: the personal relation to the child/youth/adult where educational human
view, background, moral and ethics are included and expressed.

The personal side of the professionalism is about being able to work pro-
fessionally with relations.

It is the instrument which creates the contact to the child/youth/adult, the
sensitive registration of it, the interpretation of it, the processing and the modifi-
cation of it. It is this contact which makes important finger prints that effects
that the educator has anything to do with the child/youth/adult and that makes
the social educator at all capable of intervening in another person’s life.

The relation is not symmetric. The social educator should be able to relate
personally and professionally to any child/user, whereas the child/user is not in
the same way obliged to relate to the educator. It is also a relation of power,
which may be destructive if not used in a constructive way. Not least because of
this the social educator must be conscious of his fundamental human view, own
norms and values.

To engage professionally with one’s own personality demands a great deal
of inclusiveness, a high degree of professional focus on the needs ol the
child/user, professional ethics and moral and last but not least, the ability to
separate private relations from professional relations. This demands a great deal
of empathy, conscientiousness, ethical reflections, extroversion, accommoda-
tion, and sense of responsibility, and a great deal of professional insight.
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4.2.2. Social and communicative competences

Social educational work is not a solo performance. To a great extent it is
dependent on and carried out in collaboration with a great number of involved
parties: the child, the youth, the adult, colleagues, users, parents, relatives, other
professional groups and authorities etc. The social educators must therefore also
possess social and communicative competences.

Most social educational work - at all levels - take place in teams of col-
leagues or groups. This preconditions that educators are able to collaborate with
and take part in teams of colleagues.

However, part of the educator’s social and communicative competences is
that the educator should be able to act in a field where there is not always har-
mony and agreement about aims, means and methods. It may be between col-
leagues, in relation to child/user, in relation to parents and relatives, in relation
to social authorities or in relation to the political system.

Collaboration is a fundamental part of the social educator’s work. A con-
structive collaboration where also conflicts are handled and used in a construc-
tive way are crucial for both the well-being of the child/user, the professionalism
and the educator’s psychological working environment.

Therefore, social educators should have competences to solve, handle and
use conflicts in a constructive way.

This is done on the basis of their knowledge of methods to handle conflicts,
collaboration forms, group dynamics, work psychology, etc.

In relation to parents, relatives and of course not least the children/users, the so-
cial educator must master special communicative competences, theoretically as well
as practically and methodologically in order to exchange messages and views tar-
geted precisely at the recipient and his social codes, language and background and -
or perhaps especially - when it comes to difficult conversations.

A great deal of social educational work takes place in interdisciplinary' col-
laboration. Therefore, social educators should be able to work in interdiscipli-
nary teams. They should be able to use the professional tenninology in interdis-
ciplinary connections and have knowledge about other professional groups' pro-
fessionalism and terminology.

Besides, social educators should be able to collaborate with authorities,
administrations and relatives. This also demands considerable social and com-
municative competences and an adjustment of the social educational terminol-
ogy in relation to the collaboration partner.
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Last, but not least, the social educator should be able to counsel and guide
parents and relatives.

Thus, the social educator should be able take on the special role as counsel-
lor and recognise the relation of power of this role. This demands strong com-
municative competences and knowledge and mastering of counselling and guid-
ance techniques.

Thus the social educator should:

Be able to work in teams of colleagues and have knowledge of team building

techniques and group dynamics.

Be able to work in interdisciplinary teams with a wide range of tasks.

Have knowledge about other professions, their professional terminology
and ethics.

Be able to collaborate with parents and relatives.

Be able to use methods for interdisciplinary collaboration.

Be able to communicate at many levels, including mastering of various
communication instruments.

Have knowledge about and be able to use various methods of conflict handling.

Be able to analyze problems and “weird” situations on the basis of experi-
ence with and approved knowledge about various psychologically and socially
conditioned problems.

Be able to counsel and guide, including knowledge about and be able to use
various counselling techniques.

Organizational competences

However, relations are not just relations for the sake of the relation. They
have a purpose and an aim motivated by the educational task to educate, de-
velop, culture and master life towards which social education, its actions
(planned as well as not planned) and activities are targeted.

This requires both professional and organisational competence and compe-
tence to reflect and act. These make the social educator able to - in a targeted
way here and now and over time - plan and implement social educational activi-
ties and processes based on the social educational relation, to reach a profes-
sionally motivated aim.

The social educator’s organisational competences have to do with admini-
stration, management and development of the social educational work place and
to have the organisation and the social educational work function - planned and

systematically.
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The social educator should be able to plan and implement social educa-
tional activities and processes as well as document and assess these as well as
the social educational visions, aims and methods.

Thus, the social educator should be able to -within the general framework-
independently and in collaboration with other others to:

Define aims for, plan, structure and systematise the total educational prac-
tice of the institution and the social educational work - including the education-
ally physical and psychological framework

Define aims for, plan, initiate, structure, implement, co-ordinate and evalu-
ate major and minor tasks, social educational activities, processes, projects and
development projects - targeted at individuals as well as groups

Take responsibility for own actions and decisions and be able to motivate
them based on professionalism and experience

Adjust and implement personal as well collective counselling and guidance
to parents, relatives, colleagues and other professional groups.

The core of social educational work and thus of the social educator’s com-
petences is the child/youth/adult and his needs. However, the social educational
work also implies - far more now than before - administrative tasks and partici-
pation in meetings.

Thus the social educators must also have knowledge of administrative rou-
tines that are general for the social educational work place, e.g. IT, documenta-
tion, evaluation, management of meetings with colleagues, parents, relatives and
other professional groups.

4.2.4 System competences

The community, the public system, the political agenda, parents, relatives
and other professional groups, and indeed the social educator’s own moral, eth-
ics and professionalism, constitute the fundamental conditions for the work to a
great extent. It is under these conditions the social educator has to function, act,
negotiate and carry out his social task. System competences cover the complex
of competences that, among other things, make tiie social educator able to act
under these conditions. The social educational work is a social task. The social
needs, changes and shifting political agendas together with the public and pri-
vate system of which the social educational work place is part, set the frame-
work for the social educator’s work, its contents and status. On the one hand the
social educator has to support and guide the user/child in relation to the “sys-
tem”.
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On the other hand the social educator has to administer the community ex-
pectations and demands to these groups.

The social educator must also help improve and develop frameworks and
conditions for these groups.

As mentioned above the social educational work place does not just live its own
isolated life. It is a socjal institutionalisation gnd thus part of a major organisation,
\vhich sets up the general framework for the social educational activities.

The social educator should have knowledge about and be able to relate to
and act in the context of which the work place is part and must thus:

Have thorough knowledge of and be able to plan the work within the
framework of the legislation, rules and agreements which constitute the general
framework of the social educator’s work.

Have knowledge of and based on his profession be able to act in the public
and private administration, including known chains of decision and commands.

Have understanding of organisations and administrative systems, the manage-
ment of these systems and be able to meet present and future demands on public and
private enterprises for documentation, assessment and quality insurance.

Have a knowledge of relevant systems for evaluation and documentation of
social educational work.

Have thorough insight into and be able to participate as authoritative pro-
fessional person in the creation of the dialogue and negotiation about decisions
of local authorities, which constitute the local framework for the social educa-
tional work. It may for instance be child/youth policy, staff policy, and labour
market and family policy.

Be able to act in relation to the fact that social education - as a mostly pub-
lic activity - also has great interest and attention from the public. Thus the social
educator must also be able to take part in the current social debate about the so-
cial educational work and its impact on the community.

4.2.5 Development and learning competences

The increased expectations and demands from the public authority for
documentation, assessment, quality ensuring and interdisciplinary collaboration
may on the one hand help qualify the educational work. On the other hand it
demands time and resources which are taken in many cases from the direct in-
terpersonal relation with the user. This does not always easily go along with par-
ents’ and relatives’ demand and request that the social educator spends as much
time with and gives as much educational attention as possible to the user. The
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competences deriving from this may be summarised as partly system compe-
tences partly development- and learning competences.

The object field, tasks, challenges and problems of the social educational
work change both in character and extent along with the development in society
and changes in the political priorities. Add to this an increasing demand for as-
sessment, documentation and efficiency.

Along with this, research is carried out and new knowledge is developed about
social educational work and its character and the effects and side effects of applied
practice and methods which should be included in the development of practice.

All this calls for a need for current development of solutions and working
methods and not least a current and continuing development of the competences,
so that the social educator possesses the necessary competences for the current
tasks at any time.

The social educator must be ready for change and possess a development
instrument, including to:

Be able to develop and improve his professional competences and theoreti-
cal basis through continuing and further education, improvement of compe-
tences, development projects, supervision by colleagues etc.

Be able to seek and gain new knowledge and skills continuously and be
able to transform it to practice.

Have knowledge about systematic, strategic and adequate competence im-
provement and be able to participate in the planning of it and take part in it.

Be able to take part in informal as well as formal learning processes.

Alone and together with others to systematically gather, document, general-
ise and use experience in performance and development of the social educa-
tional work (experience based development).

Be able to critically reflect on and assess own work alone or together with others.

Be able to include analyses, development and research results in the per-
formance and development of the social educational work and its knowledge
foundation (knowledge based development)

Be able to contribute to and take part in analyses and development activi-
ties in relation to own work.

4.2.6 Competences generated by the professional practice

Add to this different opinion from other professional groups on how the educa-
tors should perform and administer their educational profession so that it supports their
work with the child/youth/adult in the best possible way. However, besides this - and
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just as important - the self-understanding, ethics, moral and norms of the profession
also set up a framework for the educators’ work and relation to cliildren/youths/adults
and other collaboration partners. 'Die competences deriving from this may be summa-
rised as competences generated by the professional practice.

The personal and relational competences, the social and communicative
competences, system competences, the organisational competences and devel-
opment and learning competences should also be supplemented with actual
competences generated by the professional practice in order to altogether consti-
tute the basis, so that the daily social educational work functions and is carried
out in a professionally and ethically safe way.

These competences include:

4.2.6.1 Theoretical knowledge and methodological competences

Today social education is well developing and building its own and inde-
pendent system of concepts, although it is not fully framed in a univocal theory.
This work in progress gets normative and descriptive elements from our profes-
sional practice combined with elements from pedagogy, psychology, sociology,
anthropology, philosophy etc. Social educational practice thus implies social
educational expertise and professionalism, theoretical and practical knowledge,
methods and instruments.

Social educators should thus:

Be familiar with the basic, generally recognised and predominant educa-
tional and social educational theories

Be able to seek and acquire the prevalent adequate and relevant educa-
tional, psychological, sociological, anthropological etc. theories and include
them in the work

Be able to acquire and use adequate and recognised methods in the work -
e.g. group work, outreach work etc.

Be able to reason his actions and activities on the basis of recognised theo-
ries and methods

Be able to contribute to generating knowledge on the basis of recognised
descriptions, reflections about and experience from social educational work.

4.2.6.2 Competence ofthe conduct o fthe profession

Apart from theoretical and practical knowledge about methods, the self-
understanding, norms, ethics and moral of the profession are crucial for the so-
cial educational professionalism. This entails a set of profession competences
that are necessary for the conduct of the social education profession.
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The social educator's competences of the conduct of the profession are
among other things:

Mastering the terminology and concepts of the profession and take part in
the creation of it.

Being able to internalise and influence the ethics and moral ofthe profession.

Being able to take part in debates and draft documents, agreements etc.
with a basis in the social educational profession.

Having knowledge of terminology, concepts and ethical foundation of
close professions.

4.2.6.3 Cultural competences

The social educator's professionalism also includes cultural competences.
These are knowledge about and understanding and inclusiveness as regards dif-
ferent cultures and cultural values. The social educator should be able to use his
cultural competence together with the children/youths/adults as regards under-
standing of the individual person's values and reasons to be able to contribute to
the development of their cultural competences and with regard to communicat-
ing social and cultural values to the persons.

The social educator's cultural competence thus has several dimensions:

A fruitful relation to the child/user depends on the fact that the social edu-
cator knows and recognises that cultural values help form and set up the frame-
work for the child/youth/adult's access to other people and about the way he or
she relates to and behave in the community.

Knowledge about or competence to acquire knowledge about and under-
standing for different cultures and their values.

Consciousness about and ability to relate to the culture in which the institu-
tion and the social educational practice are included and which they communi-
cate. Thus they are forwarded to the child/youth/adult as a part of the social edu-
cational development and life-mastering task.

4.2.6.4 Creative competences

The social educator must master forms of expression and skills within creativ-
ity, movement and music that can be developing, activating, initiating or creative and
which are used as an integrated part of the social educational work with the individ-
ual child/youth/adult's emotional, social, linguistic and intellectual development.

Further, the social educator should be part of a collaboration with the
child/youth/adult about how to acquire and develop his/hers own forms of ex-
pression and extension of creative horizon in a social and cultural context.

57



Demand for Ethical Basis

The professional work of social educators is based on humanistic and de-
mocratic values. Social educators endorse equality and respect towards all per-
sons and pay special attention to individual needs. They respect and protect their
clients’ rights to privacy and autonomy. Social educators use their professional
expertise to improve the living conditions and quality of life of their clients. Re-
spect, care and empathy for their clients and their families, solidarity with vul-
nerable groups, the battle against poverty and strife for social justice form the
foundation of the profession of social educators

5.1 Objectives of the Ethical Guidelines

5.1.1 Enhance ethical awareness of actions within the field ofsocial education.

5.1.2 Enhance best practice and professional performance in accordance
with universally acknowledged principles and criteria determined by the second
symposium ofthe European Association of Social Educators.

5.1.3 Stimulate societal interest in and draw attention to the ethical founda-
tion of social education.

5.1.4 Develop a professional identity among social educators independent
of their countries of origin.

5.1.5 Encourage and guide ethical reflection and discussion among social
educators.

5.2. Principles of the Ethical Guidelines

521 Social educators respect the declarations and documents of the United
Nations and other internationally acknowledged human rights organizations that
call for respect and protection of freedom, equality, dignity and autonomy of all
human beings. Social educators conscientiously perform their duties irrespective
of nationality, ethnic background, religion, colour, gender or individual abilities.

5.2.2.Social educators work in full co-operation with their clients/users to
facilitate and enhance the potential ofall individuals to cope with and be in con-
trol of their lives. Empowerment, guided by dignity and respect, is an essential
element in the professional practice of social educators.

5.2.3.Social educators maintain confidentiality regarding personal informa-
tion of clients.
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Professional confidentiality shall protect clients/users’ rights to control per-
sonal information. Confidentiality is the cornerstone of a trusting relationship
between social educators and their clients. All personal information shall be re-
corded and stored in such a way that access is protected. If personal information
is to be used for educational or informational purposes, permission must be ob-
tained from the client and/or the family and anonymity must be preserved if re-
quested. Exemption from professional confidentiality must be justified in terms
of higher priority and reinforced by official agencies.

5.2.4 Social educators maintain high professional standards. This includes
professional knowledge, ethical reflection and the quality of daily work. Social
educators are fully responsible for their own actions irrespective of alleged de-
mands from a superior authority. Social educators respect personal autonomy of
their clients/users and oppose any use of coercion that is not founded on law and
regulations, or is ethically unjustified.

5.2.5 Social educators accept professional accountability in line with their
education. They strive to provide service that meets the strictest professional
demands. Social educators are responsible for maintaining their professional
knowledge.

5.2.6 Social educators treat co-workers with respect and strive to protect
the honour and interests of the profession and the wider community. A compre-
hensive and well coordinated service system will rely on positive relationships
between staff and service users. Social educators shall exhibit respect and trust
towards other professionals, co-workers and administrative officers within their
network. They look to other specialists for assistance if needed, recognize the
expertise of other professionals and use their own expertise to advise others.

5.2.7 Social educators carry responsibility for calling attention to condi-
tions, which create social problems and may lead to social exclusion or unac-
ceptable living conditions.

5.2.8 At times it may be necessary that Social Educators lobby politicians
or the media directly in order to propose best practice for positive social change.
In all public appearances it must be made clear whether one acts independently
or on behalf of one's profession/employment. Social educators adhere to their
professional code of ethics and the principle of personal accountability.

5.2.9 These principles and values are not to be viewed as constituting a
complete description of acceptable professional practices of social educators.
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The declaration of Montevideo

The Declaration of Montevideo from the XVI World Congress of AIEJI
state that:

1 We reaffirm and confirm the existence of the field of Social Education as a
specific task oriented to ensure the rights of the people we work for, which requires
our permanent commitment at the ethical, technical, scientific and political levels.

2. To accomplish this commitment, the role of the Social Educator must be
consolidated, as well as the integration in work teams and group organisation.

3. This task requires Social Educators with a good initial and permanent
training.

4. This training must emphasise practice, with a permanent critical analysis.

5. We see the importance of the systematisation of the professional practice
as a way to contribute to the training, professional improvement -which is a right
of the users of the social education-, and the approach of our political-
pedagogical purposes in this process.

6. We reaffirm that ethics must be a permanent reference, collectively con-
ceived and carried out with the critical participation ofthe subjects.

7. Social Educators renew our commitment with democracy and social jus-
tice, defend our cultural heritage and the rights of all human beings. We are
convinced that another world is possible.

Montevideo, 18th November 2005

1. TMpodeccroHanbHas eATeNbHOCTb COLManbHOro paboTHMUKA
n gedopmanust INYHOCTH

3HauYnTeNbHOE MECTO B XXW3HM YeNOBEKAa 3aHUMMaeT npogeccroHanbHas
fneATenbHOCcTb. OHa 0Ka3biBaeT OFPOMHOE BAUSIHUE Ha couuanbHoe (opmMupoBa-
HWe 4yenoseka, ero 06pas Xu3HW 1 nosefeHne. Mpn 3TOM ee pofib MOXET HOCUTb
He TONbKO MO3UTWBHBLIM, HO U NOPOI HEraTWBHbLIM W Aaxe paspyLIUTeNbHbIA Xa-
pakTep No OTHOLEHNK K NMYHOCTU UCMONHUTENS.

B coBpeMeHHO! cneuuanbHoli nuTepaType A1 XapaKTepUCTUKW BAUSHUA
npogeccnoHanbHON AeaTeNbHOCTU Ha MMYHOCTb CMeLnanncTa 1 ee NPosSBAEHUN
MCNONb3YTCA BbIPXEHUs - «AedopMayus AMYHOCTU», «NpoteccuoHanbHas
fedopmaumns».
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[edopmaymsa (ot nat. deformatio - n3ameHeHne HOpMbl, NCKAXKEHNE) - N3MEHE-
HVe pasMepoB U (hopMbl Tena, Kakoro-nm6o SBeHUs, ero coaepXkaHus noj Bo3aeincT-
BMEM KakKux- Nn6o hakTopoB. [ethopmaLnus NMYHOCTU - 3TO U3MEHEHWE ee KauecTB U
CBOICTB (CTEPEOTUMNOB BOCMPUATHS, LLleHHOCTHbIX OPUEHTaLuiA, XapakTepa, crnocobos
06LLeHMa 1 MOBeAEHUSA) NOA BANSHUEM TeX UK MHbIX PAKTOPOB, UMEILWNX ANS Hee
XWU3HEHHO BaXKHOe 3HaueHue. MpoteccmoHanbHas gedopMalus NMYHOCTK chelna-
NncTa - 3TO M3MEHEHUE ee KayeCTB W CBOWCTB (CTepeoTUNOB BOCMPUATUSA, LLEEHHOCT-
HbIX OpMEHTaLMIA, XapaKTepa, cnoco60B 06LLEeHNs 1 NOBeLEHNS) NO4 BAUSHUEM Bbl-
NOSIHEHNs MpPOdeccUoHanbHOl fedaTenbHOCTU. ToHATME «npodeccMoHanbHas fe-
thopmaLusi» OTHOCUTCA U K [eATeNbHOCTM coLManbHOro paboTHMKa. Ha ero IM4HOCTb
BO3AENCTBYIOT CBOM, cneuudmyeckne (akTopbl NPOeccnoHanbHOW LeATeNbHOCTH.
K Hamnbonee BaXHbIM U3 HUX, CYLLECTBEHHO BAMUSAIOLLMM Ha JIMYHOCTb COLMANbHOIO
paboTHMKa W ero NoBeAeHWe, OTHOCATCA: COLManbHbIA CTaTyc npogeccuu, npodec-
CMNOHANbHON AeATeNbHOCTU U cyb6bekTa CouManbHoW paboThl B Hell; cofgepXXaHue n
cama npogeccuoHanbHas AesTeNnbHOCTb; paboTa ¢ YeNoBEKOM, UMELWMM coLmanb-
Hble Mpo61eMbl, OTHOCALWMMCS K KaTeropum njei ¢ 0cobbIMU HYXAamu, TPYNMoii;
CTeneHb A/IMTENIbHOCTA U YPOBHS 3MOLMOHANLHO-BOIEBOr0 NPOSIBNEHUS cheLuanu-
CTa B NPOeCCMOHaNbHOW AeATeNbHOCTY 1 Ap.

2. ®aKTopbl NPOYPECCUOHANbHOW AeATeNbHOCTH, CYLLECTBEHHO
BAUSAKOLWME HA IMYHOCTb W ee NPOsiBNeHue

MoHsATMe «npodeccMoHanbHas AethopMalns» 0THOCUTCA W K AesTeNbHOCTH
counanbHoro paboTHMKa. Ha ero AMYHOCTb BO3AEWCTBYHOT CBOW, Chneuuguye-
CKMe (hakTopbl NpodeccroHanbHoW fesTenbHoCTU. K HauGosiee BaXHbIM U3 HUX,
CYLLECTBEHHO BAMUSKOLWMM Ha IMYHOCTb COLMANBHOTO PaGoTHUKA U ero noseje-
HMe, OTHOCATCA: COLManbHbIA cTaTyc npodgeccuun, NnpoeccUoHanbHOW geaTenb-
HOCTW M cybbeKTa coLmManbHOM paboThl B Held; cogepxaHue n cama npodeccuo-
HanbHas feATeNbHOCTb; pa6oTa C Ye/IOBEKOM, MMEKLWUM couunanbHble npobie-
Mbl, OTHOCSILLMMCS K KaTeropuu nofeii ¢ ocobbiMyU HYyXAaMu, rpynnoi; cTe-
neHb AAMTENbHOCTM U YPOBHS 3MOLMOHANIbHO-BO/IEBOTO MPOSIB/IEHUS cheluna-
nucTa B NpoteccUoHanbHOW AeaTeNbHOCTU 1 Ap.

CoumanbHbIn cTaTyc npodeccun 1 NpodeccnoHanbHoOl AeATeNbHOCTM
Bcsikas npoceccms MMeeT onpefeneHHblli cTaTyc B 06lecTBe, KOTOpbIiA
MOXET 6blTb 06LLEerocyapCTBEHHbIM U cpeaoBbIM. O6LLEerocyapcTBEHHbIN
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CTaTyC XapakTepusyeTcs TeM, Kakoe MecTO OTBEJEHO 3TOI mMpogeccun B CTpaHe.
OH oTpa)kaeTc B HOPMaTUBHbIX AOKYMeHTax rocygapcrtsa. ®akTopom rocy-
[apCTBEHHOrO cTaTyca npodeccun BbICTYNaeT ypoBeHb OMNnaThl Tpyaa (MaTepu-
anbHbIA cTaTyc) cneymanucTa, Kak 0TpaxeHue ero couunanbHoli 3Haunmoe™. C
Y4eTOM M3M0XEHHOro B 06l eCTBE CK/iafbiBaeTcsi 06 eCTBEHHOE MHeHue 06
06ULeCTBEHHOW 3HAYMMOCTU, MPU3HaAHUe cneynanbHocTU. O6GLLEeCTBEHHbIN CTa-
TYC MOXET coBnajaTb U He COBMafaTb C FOCyJapCTBEHHbIM. B To e Bpems B
KaX[OM pernoHe noj BO3feiicTBMEM psAfa MeCTHbIX (hakTopoB dopmupyeTcs
CpefoBbIi cTaTyc npodeccun n NpodeccMoHanbHOl A4esTeNbHOCTH.

3. 3afaym WKOMBLHOr0O coyumnanbHOro negarora

B oTnuume OT yuuTens-npesMeTHMKa MeCTO COLMANbHOrO mnegarora B
LLIKOMe He 332 YYUTENbCKUM CTO/IOM B KabuHETe, a B LUKONbHOM K/y6Ge, B CEKLUK,
Ha «TyCOBKE», B pa3HOBO3PAacTHOM OTPsAAe, TaM, r4e MOXHO BNNATb Ha pebeHka.
ToNbKO 34eCb, BO BHey4YebHOW 06CTaHOBKe, OH MOXET BbIABUTL feTeil- ayTcal-
[epoB, C AEBMAHTHbIM MNOBEfEHMEM W APYTMX MWCMbITbIBAOLLMX CMOXHOCTW B
afianTauum K oKpyxatulelh X Xu3Hu, U3y4YnTb UX TMYHOCTHbIE 0COGEHHOCTN ©
onpesennTb BO3MOXHbIe NyTW NomMouwnm uM. CerofjHs, Korga ankoroansm u Hap-
KOMaHus, NpaBoHapyLleHNs cpean NOAPOCTKOB - 06bl4HOE ABNEHME, yupexje-
HUWe AOMKHOCTK COLMaNbLHOrO Nefarora 04eHb akTyanbHO.

3ajayamMy WKONbHOIO COLManbHOro nefarora ABAs T CA:

Co3faHue 340pOBOr0 KMMarta B KONEeKTUBE.
F'yMaHu3auma MeXANYHOCTHbIX OTHOLIEHWIA.

1
2.
3. CofeiicTBME peanmsaynm CnocOBGHOCTEN KaXKAoro.

4. 3aWuta UHTEpPecoB IMYHOCTK.

5. OpraHmsauns pgocyra, BKAOYEHWe B COLMaNbHO MONE3HYH feATefb-
HOCTb;

6. MopaaepxKa NOCTOSHHOW CBA3W C CEMbAMU Y4YalNXCH.

7. 3awmTa pebeHKa OT POAMTENbCKO XECTOKOCTH, 3ron3Ma, BCeL03BOEH-
HOCTMW.

8. BbinonHeHne ponu nocpefHWKa, CBA3YIOLLEr0 3BeHa MeXAy [LeTbMU U
B3POC/NbIMU MEX[Yy CEMbell N rocyfapCTBeHHbIMK cnyX6amu, opraHusaynamm n
YUpeXAeHUAMU, NPU3BaAHHbLIMU 3a60TUTLCA O LYXOBHOM, (DU3NYECKOM U NCUXU-

4YeCKOM 340p0oBbe HaceneHus.
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9. CofieiicTBne B3aMMOMOHUMAHWNIO MeXAy OTAeNbHbIMU NOAbMU U UX OK-
PY>XeHWEM, BNUSHMNE HA B3aMMOAeCTBME MEXAY OpraHu3alusMm U MHCTUTYTa-
MW COLManbHOro BOCMUTAHUS.

CoumanbHbll negaror, 06beAMHAACL B CBOEM BOCMMTaTeNbHON paboTe C
pOANTENsIMM, CTAaHOBMTCS OPraHWM3aTopoM BHey4YeGHOro BPEMEHU LUIKOMbHUKA,
KypupyeT paboTy pas/MuHbIX CEKUMA U KNy6O0B, TPYLOBbIX, TYPUCTUUYECKNX U
KpaeBegueckmx oTpafoB. OH KOOPAUHMPYeT paboTy nefarornyeckoro Konnek-
TuBa C TPYAHbIMU AeTbMU, CEMbSMMU, C OKPYXXalolelh coumanbHOn MUKpocpe-
[0/ 1 06WeCTBEHHOCTLIO MUKPOpPaioHa; NepuoanYeckn MHopmupyeT negaro-
TMYECKMIA KONNEKTUB LUKOMbI O MCUXONOTMYECKOM KAMMaTe B Kflaccax, 0 KaX-
[OM TPYAHOM YYeHWKe M 0 BO3MOXHbIX MyTAX 0KasaHUs eMy MOMOLLM; PYKOBO-
OWT NOATOTOBKOW M COCTaB/eHWEM NaaHa counanbHoil paboT bl LWKONbI.

CoumanbHbli neparor BblABASET LWWKOMbHWKOB, paboTalolwmnx B yuyebHOe
BpPeMs, cnoco6CTBYET BO3BPALLEHNIO UX B LUKOY, NPOBEPSieT BbIMONHEHUS TPY-
[OBbIX HOPM, B TOM u4ucne ero onnaty. OH KOHTPOAMPYET MOAYYEHWE MHOrOo-
OETHbIMW CEMbAMU COLMANbHbIX MPUBUAETWIA, B YMCNE KOTOPbIX: LKOMbHbIE
3aBTpaKku, WKOAbHAsA OfeXAa, BO3MELeHNe TPAHCMNOPTHbIX PacxofoB.

CoumanbHbli negaror BeAeT WCCNef0BaTeNbCKYl0 paboTy, OH BbISBAAET
coumnanbHo-gemMorpagm.4yeckyto CTPYKTYpy MWKpOpainoHa, Hanmyme cemei
«Tpynnbl pucka», NOAPOCTKOB-NpaBoHapylwmnTenei, 60nbHbIX AeTeli. OH opra-
HU3yeT 6NaroTBOPUTENbHbIE MEPONPUATUSA, NPa3fHUKKU AN GONbHbLIX AeTeld n
feTelt - CMpoOT.

MoApOCTOK YacTO He 3HaeT counanbHbiX HOPM noBefeHns. CoBpeMeHHas
WKOMa, COLMaNbHbIA Nejaror, OCYLECTBAAA COLManbHY 3alKUTYy, LOMKHbI
[aTb yyawmumcsa 3HaHUa 06 ux npaeax, 0 COLManbHbIX rapaHTuaX nNpu o6yyeHnm
1 B TPYAOBON [eATeNbHOCTN, 9KOHOMUYECKUX U COLManbHbIX HOPMax UCMOSb-
30BaHMA Tpyfa NOLPOCTKOB U MOMIOLEXU B YCNOBUAX PbIHKA.

Moa coumanbHbIMU rapaHTUAMU MpeAnonaralTca: 3apaboTHas nnata He
HUXE MPOXWUTOYHOTO YPOBHSA, MeHCMM, Nocobus, NpaBo Ha Tpyad, GecnnatHoe
o6pa3zoBaHMe N MeJMLMHCKOe 06CNYXMBaHWE, NPaBO Ha XUAULLE U OTAbIX.

Pa6oTa LWKOMNLHOIO COLMAaNbHOrO nejarora ¢ AoKyMeHTaL e
Ha HayanbHOM 3Tane pa6oTbl B WKO/E COLUANbHbIA NeAaror A0MKeH:
- 03HAKOMWTLCSA C OCHOBHbLIMU HanpaBNeHWUsMU, COAEPXKaHNEM AeAaTenbHOo-

CTM 06pa30BaTe/IbHOM0 yUpexaeHus, B KOTOPOM MpeacTouT paboTaTh;
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- U3y4YnTb HOPMATMBHbIE AOKYMEHTbI, ONpejenstolime feaTeNbHOCTb yu-
pexaeHusa (CTPYKTYpy, yCTaB, NporpamMmbl, KOHLeNuumn);

- W3yunTb coLManbHO-AemMorpauyecknin nacnopt MUKpOpanoHa LKOAbI
(Tun MuKpopalioHa, KOHTWUHTEHT cemeil, YCNOBUA AN PasBUTUS NUYHOCTU W
OCyLLecTBNEHUSA couuanbHO-negarornyeckoin paboTel M T. 4.), onpefenexHue
(hopm B3aMMOLeicTBMA CO CNyXbamMmu coumnanbHOW 3alnThl panoHa, ropoaa;

- 03HAKOMWUTbLCA C COAepPXXaHWEM AeATeNbHOCTU LKOMNbHOMO COLWAaNbHOrO
nejarora; 03HaKOMMTbCS C LO/MKHOCTHBIMU MHCTPYKLUAMMU;

- COCTaBMUTb MEepPCNneKTUBHbLIA nnaH paboTbl Ha rof, yTBepAuTb €ro y Au-
peKTopa LWKO/bI.

CoumnanbHblii negaror 0653aH 3HaTb KOHTUHFEHT TeX CeMeil, ¢ KOTOpbIM
npeacTonT paboTaTth.

B Havyane Kaxporo y4yeb6HOro rofa coumanbHblii negaror npepocTaBnseT
CMNUCKN B pasfinyHblie CnyxX6bl.

B LeHTp NoMOLW M ceMbe M AeTAM HanpaBNAlTCA:

- CTaTUCTUYECKME AaHHble M0 BCEM KaTeropuam manoobecneyeHHbIX CeMei;

- pasBepHyTble CMUCKW, COfepXaline BCe faHHble MO KaXAOW KaTeropum
cemeii.

B MHCNeKuuto no fenam HecOBEPLUEHHONETHUX NPefoCTaBNATCA:

- CMUCKMW yyalnxca WKONbl, COCTOALLUX Ha BHYTPULLKO/IbHOM KOHTpOAe, B
KMAH, NOH; (cM. B npunoxeHun)

- CMWUCKM Heb6Naronony4yHblX cemein ( CM. B NPUIOXKEHUN);

- NnaH COBMECTHON paboTbl coumnanbHoro negarora n NAH.

MeToAnCTYy B TeppuTOpuanbHblii 0TAen 06pa3oBaHMA B Hayane y4ebHOro
roja HanpaBnseTca cnefytolwan JOKYyMeHTaLus:

- nnaH paboTbl COLMaNbLHOrO Nejarora Ha rog;

- CNUCKKU He6NaronofyyYHbIX CeMeNd;

- CMWUCKM yyaluxca LWKOMbl, HAXO4AWMXCA Ha yyeTe B wkone, KMNAaH,
naH.

[ns cbopa NONHON M TOYHOW MHADOpMaLUM O CEMbSAX cnefyeT obpaTuTbes
K KNacCHbIM pYKOBOAMUTENAM C Npocb60li 3anonHMTL nacnopT knacca. O6bIYHO
Takyl paboTy coumanbHbli Nnegaror NpoBOAUT B Hayane yye6Horo roga. OnbIT
paboTbl NO3BOAIMA HaM COCTaBUTb TaKO nNacnopT Knacca, B KOTOPOM eCTb BCA
MHopMauma, No3BONAOLLaA COCTABUTb MPaKTUYecku N6oi CNncok.
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4. MeTofbl paboTbl coLManbHOro negarora

3aBepluas pa3roBop O AeATENbHOCTW COLManbHOro nefarora, cnegyet oc-
TaHOBUTLCS Ha ero metogax pa6oTbl. VX fMana3oH Takxe MHoroo6paseH. Pac-
CMOTPUM NEPBOCTEMEHHbIE.

CaMbiM pacnpoCTpaHEHHbIM U eCTECTBEHHbIM siBAsieTCA MeToj Habnwae-
HUS. VIMEHHO OH faeT mejarory 60Mblie BCEro mMaTepuana fns BOCNUTATENbHOM
pa6oTbl. Megaror Habntofaet 3a o6l eHMeM pebeHKa, ero NoBejeHNeM B CEMbE,
B LLKO/E, HA YPOKE, CO CBEPCTHUKAMM, ero TpyAOoM. He KaxAoMy nefarory yga-
eTca JOCTUYbL ycrexa B 06WeEeHUM ¢ feTbMuU. HO 3Ty CNOCOGHOCTL MOXHO pas-
BUTb. HyYXHO 3HaTb pebAT. HaumHawouwemy nefarory noMoryT 3anucu CBOUX
HabnaeHni, a 06w eHne NO6AMKE HYXXHO HauynHaTb C 4BYMA-TPEMS pebaTamu,
noctapatbcs y3HaTb ux. PaboTas ¢ rpynnoii genaTb NOMeTKN 06 OTAENbHbIX pe-
6ATax, cTapasicb He OCTaBUTb 6€3 BHUMaHUA «He3aMeTHbIX». 3aMeTKu NOMOoryT
06paTUTb BHUMaHME N Ha MACCUBHbIX.

Yale Bcero couymanbHblii negaror npuberaet K meTody 6eceabl. BaxHo,
uTo6bl K Gecefle colmanbHbIA Nefaror rotoBuaca. B 3Tom eMy MOMOXeT aHKe-
TUPOBaHMWe, COCTABMEHHbIN 3apaHee BOMPOCHWUK UK pe3ynbTaTbl KOMUCCUU, KO-
Topas cfenana 3akntoyeHne npu NocTynneHun pebeHka B JaHHOe yupexjeHue.

WccnegoBaTenn BbiJenstoT elle MeTO[ COLUNOMETPUM, MpU KOTOPOM Ans
maTtemaTuyeckoih 06paboTKnm cobupatoTcs faHHble 6ecef, aHKeTMPOBaHMA, On-
poca 1 anropuTMOB, OLLlEHKWN KPU3UCHOIO COCTOAHUA pebeHKa.

Mpu n3yyeHnn pebeHka mefaror He MOXeT 060WTUCh 6e3 aHanusa ero
NCUX0N0rNYECKOro U COLManbHOro COCTOSHUA, TOFO, YTO UCCNef0BaTeNn Hasbl-
BalOT «AAPOM pebeHKa».

Mbl paccMoTpenu TONbKO HECKONbKO BOMPOCOB feATENbHOCTU COoLManbHO-
ro negarora. Xo4y TONbKO NOAYEPKHYTb, YTO B NpaKTUKe, nejarora 6biBawT 1
ycnexu v MHOro owmn6ok. MocnegHue — 1 No HEOMbITHOCTW, U MO HE3HAHWUIO,
HO camoe CTpallHOe, eC/K OHU NPOM3OLW N U3-3a Hefo6pOoCcCOBECTHOCTU. OWmn6-
K cnyvaloTcs, KOorfa npeyBennynBaeTcs ponb BOCMWUTaTeNs, Korga nojasnseT-
€A IMYHOCTb pebeHKa MM Korja BocnuTaTeNb UAET «3a YYEeHUKOM», 4YTO BefeT
K UMHM3MY noapocTka. Ho obuwieil, TouHee, xapakTepHOin OWMWOKON sBnseTcs
HecepXXaHHOCTb U He060CHOBAHHbIE 3anpeThl.



5. pynnosas counanbHas pabota Ha nNpumMmepe AesiTe/IbHOCTYU
coumanbHbiX paboTHMKoB B CLUA

MocTeneHHO Te N0 AW, KOTOpble NPOBOAMAW paboTy C rpynnoin, Bowau B
npogeccUoOHanbHbIM Lex coumanbHbiXx paboTHWKOB. Torga cTanu roBOopuTb O
“rpynnoBoil coumnanbHol paboTe”. TO NOHATME 03Ha4vaeT paboTy MO peweHunto
npo6aem rpynn nuy, ceMei, n nNp., U B Heli y4yacTBYT OT 6 4o 10% BCex coum-
anbHbIX paboTHUKOB. B HacTofliee BpeMs npodeccuoHanbl UCNOMb3YT Tep-
MUH "MpakTuMKa counanbHOW paboTbl ¢ rpynnamn”. 3Ta paboTa ABNAeTCA 4a-
CTblO COLMaNbHON paboThbl Kak TaKOBOM.

Kak oTmevaeTr X.®unnmnc (1957),"oTnmumtensHas 0CO6EHHOCTb MeTCLL,
rpynnosoi paboTbl COCTOMUT B TOM, YTO aKLEHT AenaeTcsd Ha B3aMMOOTHOLIEHU-
AX B rpynne; rpynnosas pab6oTa Hen36eXHO OTOXAeCTBAAETCA C MpOLEeccom
B3aMMOENCTBMA MeXAY uY/JeHaMW TFpynnbl, CO3HATENbHO CTUMYNUPYEMbIM W
HanpaBfiseMbIM cOLManbHbIM paboTHUKOM".

CoumanbHaa rpynnosas paboTa npuobpena WHUPOKKIA pasmax, Korga KO-
Nbl coumanbHOW paboTbl co3ganu y4yebHyl nporpammy, O0XBaTblBaloLLyl pas-
NNYHble MeToAbl (paboTy Mo peweHUto Nnpobnem UHAMBUAOB W CeMel, rpynno-
BYH paboTy M OO MHHYO OpraHusaynto).

Kak rosoput I.BunbcoH (1976), "mctopmnyecknm 6ONbLWINHCTBO OpraHmsa-
LW, KOTOopble NMpu3HaBanu rpynny (CemMbio, eCTECTBEHHbIE U CO3JaHHble Tpyn-
Mbl) B Ka4ecTBe eAUHULbI ANS OKa3aHWA yCnyr, CTaBUIN CBOEN LeNblo:

1) 13MEHNTb COLManbHblie YCI0BUA XNU3HN GefHbIX;

2) co3faTb YCNOBMA U TaKyl pacCcTaHOBKY CW/, MPU KOTOPbIX 06CNYXU-
Baemble NIOAW MOTYT pa3BUTb [eMOKpaTU4yecKue, couLmanbHble U MOpanbHble
Ka4yecTBa;

3) faTb N0 AAM BO3MOXHOCTb 3MOLMOHANbHO NPUCNOCO6UTLCA K CUTYaLu-
AM, B KOTOPbIX OHWU 04yTUANCHL".

. BUnbCcoH cyuTaeT, 4TO 3TW areHTCTBa "cocpefoTavyMBalOT CBOE BHUMa-
Hue Ha npobnemax nwojel, a He Ha NOAAX ¢ npobnemammn™, nMesa B BUAY, 4TO
"areHTCTBa, B LEHTPe BHUMaHUSA KOTOPbIX OblAN NHOAMW, NbiTaNCh NOMOYb KOH-
KPeTHbIM N1LaM He3aBUCUMO OT TOro, Kakume y HUX npo6aembl, B TO BpemMs Kak
areHTCTBa, B LEHTPe BHUMAHUA KOTOPbIX 6bIAM Npo6aemMbl, 0KasbiBanu NOMOLLb
KOHKPETHbIM NI0ASM C KOHKpeTHbIMU npobnemamun™. B CLUA cerogHs npakTu-
yeckasa rpynnosas paboTa nepelisia B OCHOBHOM B BefjleHMe areHTCTB, B LieHTpe
BHMMaHNA KOTOPbIX HaXxo4AaTca Npobaemsbl.
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B CLUA npakTuyeckuit pabOTHUK paccMaTpuBaeTCcsi MO OTHOLWEHWKO K
KAneHTaM Kak paboTHMK, a He KakK PyKOBOAWUTENb AW MOMOLLHUK. Pa6OTHUK He
pyKoBoAWUT rpynnoii. OH ckopee "co3jaBan BO3MOXHOCTU; B ero 0683aHHOCTM
BXOAMN0 MOMOraTb rpynne Bbi6paTb CBOMX COGCTBEHHbIX NWAEPOB U Bbipabo-
TaTb NOPALOK MPUHATUA peLleHWid, a TakXe OKasblBaTb BAUSHWE Ha pasBuTUe
[eMOKpaTMUYeCcKnX rpynnoBbIX HOPM. PaboTHMK HauymMHaeT ¢ "Toro, 4To genana
rpynna Ao Hero", u, Nno Mepe TOro, Kak Co BpeMeHeM rpynna pa3BMBanachb, 3a-
HMMan BCE MeHee 3aMeTHOe MecTo. MHorga paboTHMKK BbICTYNawT B POAM CO-
BETYMKOB. OHM HanpaBNAKT BHMMaHWE YNEHOB FPynmnbl Ha 60onee WUPOKUE CO-
LunanbHble Npo6aemMbl, KOTOpPble OKasbiBanu BAUSHME Ha WX MNOBCELHEBHYH
XXW3Hb U NOMOrany MM MpeanpuHUMaTb Heo6XoAMMble couManbHble AeCTBUS.
Kak cBuaeTenbCTBYeT MpakTUKa, PaboOTHUMKM BbICOKO LEHWIW CMOCOOHOCTb K
camoonpeAeneHnto, rpynnoByd CaMoCTOATE/IbHOCTb, B3aMMONOMOLWb U 3a60Ty
06 o6wem 6nare.

C camoii nepBOi BCTPEYM YNEHOB rpynnbl paboTHMK AymMaeT 0 TOM, YT0OObI B
pesynbTate ero paboTbl rpynna nepectana HyXAaTbca B HEM. OTO 03Ha4yaeT, 4To
paboTHMK MblTaeTca faTb BO3MOXHOCTb Fpynne pacliMpuTb CBOK CaMOCTOSATE/b-
HOCTb, C TEM, 4TOObI NPOAOAKATb PabOTy KaK rpynna B3auMonoMoLM 1 B3aMMHOIA
noAAepXKK, nMocne Toro, Kak OH caM NM60 yCTPaHUTCS MOMHOCTbIO, NGO CTaHeT
BbICTYMaTb B PO KOHCYNbTaHTa uam cnoHcopa. CyTb TaKOi YCTaHOBKM XOpPOLIO
nepenaér ¢pasa: "BcTpeya ¢ pabOTHUKOM NBAAETCH NMWb 3MU3040M B XKWU3HU
KANEHTOB". XK M3HEHHble NPOLECChl, B KOTOPbIE PabOTHUK "BKIOYAETCS M HA KOTO-
pble OKa3blBaeT OrpaHW4YeHHOe BO3JeACTBUE, MPOUCXOAMAN B TeyeHue AOAroro
BpPEMEHMN A0 Hero v 6yayT Npogo/mKaTbCcs nocne ero yxoga™.
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